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I. [bookmark: Education]Educational & Professional Background
[image: ]
[bookmark: _Toc335661062]Brief Resume
This section offers the reader insight into your relevant education and professional background. It does not need to be an extensive resume

Education
04/2010	Doctor of Education in Instructional Leadership, GPA: 4.0
	Concentration in Higher Education and Educational Technology.  
	ARGOSY UNIVERSITY, Sarasota, FL 
			
12/2000	Master of Science, Multimedia Technology, GPA: 3.976
	DUQUESNE UNIVERSITY, Pittsburgh, PA		
4/1996	Master of Science, Business Education, GPA: 3.79
ROBERT MORRIS UNIVERSITY, Pittsburgh, PA		 
12/1992	Bachelor of Science in Business Administration
ROBERT MORRIS UNIVERSITY, Pittsburgh, PA
 Major: Business Education
5/1991	Associate of Arts in Liberal Arts and Certificate in Office Administration 
WEST VIRGINIA NORTHERN COMMUNITY COLLEGE, Weirton, WV
Professional Experience
7/2019 to Present	FULL-TIME TENURE TRACK DIGITAL MEDIA INSTRUCTOR & PROGRAM MANAGER, Orlando, FL
	Valencia College, Downtown Campus

2/2019 to 7/2019	INSTRUCTIONAL SYSTEMS DESIGNER/TRAINING INSTRUCTOR, Orlando, FL
	Orange County Public School System

3/2018 to 2/2019	INSTRUCTIONAL SYSTEMS DESIGNER, Orlando, FL
	AMTIS, Inc./HeiTech Services

9/16 to 12/17	DIRECTOR, WORKFORCE SOLUTIONS & ECONOMIC DEVELOPMENT, Henderson, KY
	Henderson Community College

8/11 to 6/16	PROFESSOR, ADMINISTRATIVE OFFICE MANAGEMENT, Sanford, FL
	Seminole State College

6/07 to Present	INSTRUCTIONAL CONSULTANT, Orlando, FL
	Freelance Workforce Instructional Designer/Presenter
1/09 to 8/11	SR. INSTRUCTIONAL DESIGNER
Liberty Mutual Group, Heathrow, FL

10/07 to 1/09	ELEARNING DESIGNER
Professional Service Industries, Inc., Orlando, FL

5/06 to 6/07	SR. INSTRUCTIONAL DESIGNER
Carley Corporation, Orlando, FL
Maintained SECRET Security Clearance status

10/01 to 5/06	INSTRUCTOR – MULTIMEDIA TECHNOLOGIES
Pittsburgh Technical Institute, Oakdale, PA

8/97 to 10/01	MANAGER OF WORKFORCE TRAINING AND INFORMATION TECHNOLOGIES 
Center for Excellence in Workplace Education (CEWE) and Weirton Steel Corporation (WSC), 
Weirton, WV

4/96 to 8/97	OFFICE ADMINISTRATOR
West Virginia Northern Community College, Weirton, WV

10/93 to 1/96	TRAINING CONSULTANT PROMOTED TO ACCOUNT MANAGER
ELCOMP Systems, Inc., Pittsburgh, PA	

Adjunct Teaching Experience
1/23 to Present	SOUTHERN NEW HAMPSHIRE UNIVERSITY, Manchester, NH
Adjunct Professor, Digital Arts
6/20 to Present	UNIVERSITY OF CENTRAL FLORIDA, Orlando, FL
Adjunct Instructor, Digital Media
1/19 to Present	FRANKLIN UNIVERISTY ONLINE, Columbus, OH
	Adjunct Instructor, Master’s & Doctorate Program - Instructional Technology and Design/Higher Education
1/08 to 5/16	VALENCIA COMMUNITY COLLEGE, Orlando, FL
Adjunct Instructor in the Office Technology and Medical Administration programs
8/14 to 1/15	STETSON UNIVERSITY, Deland, FL
Adjunct Instructor for the Professional Communication Course
1/11 to 6/13	DEVRY UNIVERSITY Online, National, US
	Adjunct Online Instructor – Web Media Portfolio
1/07 to 12/13	ART INSTITUTE ONLINE, Pittsburgh, PA
	Adjunct Online Facilitator teaching Multimedia and Web/Graphic Design

1/08 to 6/12	IADT ONLINE, Tampa, FL
Adjunct Online Facilitator teaching Multimedia and Web Design courses
3/11 to 8/11	WINTER PARK TECHNICAL COLLEGE, Orlando, FL
Computer Applications Instructor
1/07 to 01/09	INTERNATIONAL ACADEMY OF DESIGN AND TECHNOLOGY, Orlando, FL
Adjunct Instructor teaching Multimedia courses

9/94 to 9/05	WEST VIRGINIA NORTHERN COMMUNITY COLLEGE, Weirton, WV
	Instructor – Office Technologies; Instructor – Continuing Education

7/93 to 9/05	JEFFERSON COMMUNITY COLLEGE, Steubenville, OH
Adjunct Instructor – Business Technologies, Continuing Education, and Business and Industrial Training
Professional Speaking	
Web Accessibility, Valencia College
Learning Day
Camtasia, Valencia College
Learning Day
PowerPoint Interactivity, Valencia College
Learning Day
Active Learning, Florida Technical College
Overview of Applying Active Learning in the Classroom
Collaborative Learning, Florida Technical College
Overview of Facilitating Collaborative Learning Activities
Creative Ways to Incorporate Technology into the Classroom, Pittsburgh Technical Institute
Fun Learning Activities Using Technology
Effective Presentation Skills, Weirton Steel Corporation
What Constitutes an Effective Presentation? 
Social Media and Employment
Reviews how various social and professional media and network sites impact the employment process. Developed for and presented at Seminole State College’s 2012 Career Jam event.
Using PowerPoint as an eLearning Tool, Valencia College
Learning Day 2020
Using Social Media as a Job Search Tool, Phi Beta Lambda (PBL)
Florida State Fall 2014 District III Leadership Conference
Using a Digital Camera, Pittsburgh Technical Institute
Comparing and Contrasting Digital and Traditional Photography
What is Multimedia? Pittsburgh Technical Institute
Overview of and Careers in Multimedia
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II. [bookmark: ILP]Individualized Learning Plan
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Approved ILP 


Individualized Learning Plan (ILP) Submission Form: Year - 2
Candidate’s Name: Anne M. Ross
Dean’s or Director’s Name: Dr. Eugene Jones
· Number of Contact Hours - fall, spring, summer: maximum +workload including program chair duties in all semesters.
· Number of Preparations - different courses taught or modality: 
· DIG2000 Introduction to Digital Media
· DIG2500 Fundamentals of Interactive Design 
· DIG2282 Visual Media Essentials
· DIG2100 Web Essentials
· DIG1631 Digital Industry Practices
· Other Commitments - e.g., department coordinator, clubs, etc.: 
· Program Chair DTC
· Phi Beta Lambda (PBL) Advisor 
· Over 20 years teaching experience in higher education and business and industry training
· Master of Science in Business Education
· Master of Science in Multimedia Technologies
· Doctor of Education in Instructional Leadership & Educational Technology

This educator’s teaching philosophy believes that the student is at the center of all learning and all activities. The student has the opportunity to practice learning in real-world simulation learning projects through hands on activities. Projects where the student incorporates audio, video, image, and text are abundant. Because the student is using computer equipment, there is much evidence of tactile function in the learning environment. The student’s learning style is incorporated into learning activities. For example, students produce a hand-coded HTML website incorporating text, graphics, audio and/or video. Because digital media is so encompassing, it is easy to reach multiple learning styles. Learning styles vary from visual, auditory, and tactile at the minimum. Incorporating as many learning styles into a lesson as possible enables the most students’ learning styles to be reached.
By allowing the student to have some control over the topics of their projects, real-world experience comes to life in the learning environment. The student should have some say in their own learning, such as picking their own topic for a project or the like. By students having some say to in their own learning, their interests, and passions, as well as their career discipline subject matter, may be included in their work—even in non-degree specific courses. Also, the student will likely approach the project in a more positive manner if their interests are peaked. For example, if the student chooses a website, he/she would like to develop rather than being assigned a specific site, he or she will be more vested in the project’s success and more interested and motivated to put forth maximum effort. It is important for students to select projects which allow connection to current industry standards so that students stay abreast of the ever-changing demands of the website development field.
Student engagement in lessons is very important in this educator's environment. Rather than the instructor giving long-winded lectures, class discussion would engage the learners more. A variety of learning activities to engage students should be implemented. Variety helps to keep the learner’s attention on task and the more the learner is on task, the more likely he/she is to learn the information that the instructor intends for the learners to master. For example, rather than delivering a lecture on the problems of a specific website, this instructor may generate class discussion by having the student identify problems and discuss them as a group.
Additionally, the instructor needs to stay current on industry trends so that these trends may be shared with the student in a learning environment. Attending professional conferences and/or training along with the advice of industry-professionals/advisory board members help this instructor stay current with modern industry standards. By staying current, you can peak the student’s interest and let the student know that the instructor is current in his/her field. Students are able to learn from class discussion and projects about the current standards as these projects are modified to include new standards as the industry evolves.
FLO Statement: Develop a project using various digital advertisements to improve the students' ability to identify target audiences.
Research Question(s): Will project based learning improve the student’s ability to identify a target audience?
Learning-Centered Teaching Practice 
Valencia educators will implement diverse teaching and learning strategies that promote active learning and that foster both acquisition and application of knowledge and understanding. 
Performance Indicators: 
Evidence of Learning The faculty member will:
· employ strategies that engage students to become more active learners (e.g., reference interviews, counseling inquiry, engaging lectures, classroom discussions, case studies, scenarios, role-play, problem-based learning, inquiry-based learning, manipulatives, etc.) 
· invite student input on their educational experience (e.g., choice among assignment topics, classroom assessment techniques, etc.) 
· employ methods that develop student understanding of discipline’s thinking, practice, and procedures 



Outcomes-Based Practice 
The Essential Competency areas of Outcomes-based Practice and Assessment work hand in hand, but they are not the same thing. Outcomes-based Practice is the process of identifying what the learner should be able to do as a direct result of teaching/learning activities. Effective assessment helps us measure the level at which students achieve these desired outcomes. Creating appropriate outcomes is a different area for study and practice, crucial in establishing expectations for students. Valencia educators will design and implement learning activities that intentionally lead students towards mastery in the Student Core Competencies (Think, Value, Communicate, and Act) as well as the related course and program outcomes. The key question is “What will students be able to do as a result of the instruction?” 
Performance Indicators: 
Evidence of Learning Tenure candidates demonstrating this competency must select at least one indicator that includes the student core competencies (Think, Value, Communicate, and Act). The faculty member will 
· create a new, or revised, learning outcome for a unit, course or program that meets the criteria for learning outcomes (this performance indicator must be used in conjunction with at least one other Outcomes-based Practice indicator for demonstration in faculty portfolios) 
· collect evidence of progress toward student achievement of unit, course, or program learning outcomes 
· ensure that unit, course, and program learning outcomes are current and relevant for future academic work and/or vocational and employment opportunities
 
Scholarship of Teaching and Learning
 Valencia educators will continuously examine the effectiveness of their teaching, counseling, librarianship and assessment methodologies in terms of student learning. They also will keep abreast of the current scholarship in the fields of teaching and learning. For tenure-track candidates, all indicators must be addressed to demonstrate this Essential Competency. An action research project is an efficient method of demonstrating all indicators. 
Performance Indicators: 
Evidence of Learning The faculty member will: 
· produce professional scholarly work (action research or traditional research) related to teaching and learning, that meets the Valencia Standards of Scholarship 
· build upon the work of others (consult experts, colleagues, self, students) 
· be open to constructive critique (by both colleagues and students) 
· make professional scholarly work public to college and broader audiences through Valencia’s research repository and other means
· collect evidence of the relationship of SoTL to improved teaching and learning
· demonstrate use of current teaching and learning theory & practice 
 
Course: DIG2500 Fundamentals of Interaction Design
Unit or lesson: Redesign of an interactive project.
One of the units of instruction requires a student to redesign an existing poorly designed interactive project. Some of the decisions a student will need to make are design layout, color scheme, typography, icons for navigation, and content. To make the best selections, the student will need to identify the target audience.
Timeline for implementation: Spring 2021 or Fall 2021
Self Perspective: A large percentage of the success of a digital media project is properly identifying the target audience. Through observations, there is a strong indicator that students struggle with this concept. Students tend to want to develop their projects for all audiences, but we need to make design decisions based on the common characteristics of the most viewers. Thus, we need to define a target audience.
Student Perspective: I have discussed target audiences with students on quite a few occasions. I have tried explaining the concept multiple ways, and still the concept of “target” audience does not seem to sink in. Students want everyone to view their project. Students need to look for common characteristics such as demographic information including gender, age range, professional background, personal background, and computer capabilities. I plan to create a project to assess the student’s level of understanding how to identify a target audience.
Colleague Perspective: For quite a number of years, I have discussed the concept of target audience identification with colleagues and nearly everyone I have spoken to has experience the same issue with students identifying the target audience as I have. Colleagues have attempted similar activities to help instill the concept but continue to feel frustration just like I have. Students want to make target audiences too broad and want to include everyone rather than targeting the group with the most common demographics. This has been the case historically as these conversations have been happening with colleagues since approximately 2000.
Expert Perspective: The primary insights gained from these sources is that no matter what product you are developing, the methods for identifying the target audience are mostly the same. The questions you need answered are similar and the way you go about finding the questions responses is similar. However, with a smaller scale project, there usually is not time to instill a great research plan as Digital Media is a deadline driven field. So, many times the designers, developers, and project leaders need to guestimate the characteristics of their target audience when doing an individual project. When doing an industry project, the client can usually answer most of the target audience questions as the client will know the characteristics of their audience.
Anderson, G. (n.d.). A booster to your web traffic. Amazon. Retrieved June 06, 2020, from https://www.amazon.com/kindle/dp/B00LD4Q6Y6/ref=rdr_kindle_ext_eos_detail 
You can have the most visually appealing website on the Internet, but if no one sees it, it is worthless to your business. Website Marketing has changed drastically in recent years. Previously, you could use a keyword multiple times on your website and you had a great chance of getting to the top of Google’s Search Engine Results Page (SERP) for that keyword. Now that everyone knows that trick.  ‘A ‘Booster To Your Website Traffic’ shows you an easy-to-follow guide, and covers what you need to know to attract massive targeted visitors to your website. The effect is lasting and powerful.
Chritton, S. (2014). Personal branding for dummies. John Wiley & Sons, Inc. 
This edition includes new information on expanding your brand through social media, online job boards, and communities, using the methods that are the foundation of personal branding. Marketing your skills and personality, and showing the rest of the world who you are, gives you a competitive edge. Whether you're looking for your first job, considering changing careers, or just want to be more viable and successful in your current career, this guide provides the step-by-step information you need to develop your personal brand.
Distinguishing yourself from the competition is important in any facet of business, and the rise of personal branding has evolved specifically to help candidates stand out from the global talent pool. Establishing a professional presence with a clear and concise image, reputation, and status is a must, whether you're a new grad or an accomplished executive. Personal marketing has never been more important, and your personal brand should communicate the best you have to offer.
McCormick, K. (2017) How to identify your target audience. ThriveHive. Retrieved September 30, 2020 from https://thrivehive.com/how-to-identify-your-target-audience/ 
Finding the right customers for your business is vital to its success. When you focus on the people who are most in need of or interested in your product or service, there is mutual benefit: You focus your resources on the right efforts, and your customers spend their money on what they actually need. It is important to identify your target audience, so that you can maximize the effectiveness of your marketing. This post will go over the definition of a target audience, and provide some guidelines for identifying and understanding yours.
Powell, L. (2019). 5 Ways to identify the right target audience for your brand. CMA Expect Results. Retrieved October 1, 2020 from https://cmasolutions.com/blog/5-ways-to-identify-the-right-target-audience-for-your-brand/
Launching a new business, service or product into the market comes with a huge risk. Understanding the market will help you minimize that risk and allow you to focus your marketing efforts the most cost-effective way. Identifying the right target audience for your brand is one of the most vital pieces of a marketing strategy. Strategies that are broad to begin with, and are typically less successful than highly targeted market segments.
Therefore, before you begin marketing efforts, you need to define your target audience—the specific group that you can expect to purchase your products or services. It will comprise your existing customers and potential customers.
This is slightly different from defining your target market, which consists of anyone who could be interested in your products or services. Target audiences are the groups of people in which you want to focus your specific marketing efforts—whether it’s through a digital marketing campaign, advertisement or on social media through a social network.
Robertson, M. (2015). Congratulations! It is a brand: the entrepreneur’s guide to birthing the brand, identifying the target audience, and increasing visibility. The Write Media Group, PR. 
Understanding the concept of branding is the key to developing a unique and sustainable brand. Effectively communicating your grand to your target audience builds a trusting and loyal relationship between you and your audience. This book provides comprehensive and proven concepts that guide you on the journey from your brand’s vision to reality. 
SLO Statement: Students will identify a target audience.
Performance Indicators: 
•	Identify demographics of a target audience for a specific project
•	Compose a target audience statement for a specific project
•	Design a project which reflects the identified target audience’s characteristics
•	Explain how the project design reflects the target audience’s characteristics
 At the start of the semester, students will begin a course project designing a website. During the first two weeks, students will select a project to complete and begin to gather information on the topic. Then, in the next two weeks, students will learn about writing proposals for their project. During this time, students will learn about target audiences and discuss methods to identify them. Next, the students will complete the proposal and move onto the flowchart, which organizes information. After that, students will put together a design interface where they select colors, layout, terminology, and typography based on the target audience identification. Next, students will compose storyboards for each of the screens in their flowchart. Finally, students will design the project and develop it using industry standard software.
 •	Identify a project topic
•	Write target audience statements
•	Prepare a proposal
•	Develop a flowchart
•	Design an interface layout
•	Produce storyboards
•	Design and develop the project using industry standard software
 The course project along with various milestones, listed above, will be evaluated to determine the successfulness of identifying the target audience. The smaller parts of the project will be formative assessments providing feedback on the parts of the project leading up to the final project submission, which is the summative assessment. 
The target audience is the group of people you are trying to reach who have the most in common (characteristics, demographics, etc.). The target audience identification happens toward the early part of the course but carries through to the end of the course. The grades are based on authentic assessment and are staggered throughout the course. But the proposal along with the practice statements identifying the target audience happen toward the beginning of the course. The scores, derived from grading rubrics, from the authentic assessments will be used for data collection including the Project Proposal and the Final Grading Criteria. The categories focusing on target audience will be used for data collection. Evaluate the Project Proposal with the Final Project which will be compared - how target audience is conceptualized based on feedback provided by the instructor.
 Students seem to have a difficult time writing paths to specific locations within a website. Specific paths may be absolute or relative. Within a website, it is best to use the relative path so the browser always looks within the website’s root folder to find other pages, images, documents, etc. For file management purposes, all pages except the home page (index.htm) should be inside an html folder and all images should be inside an images folder. The trouble arises when a student is trying to display an image on a page within the html folder. The student needs to first navigate out of the html folder then into the images folder. 
FLO Statement: Develop an activity with a standard industry website structure to improve the students’ ability to write paths for images and hyperlinks in website design.
Assessment 
Valencia educators will develop student growth through consistent, timely formative and summative measures, and promote students’ abilities to self-assess. Assessment practices will invite student feedback on the teaching and learning process as well as on student achievement. 
Performance Indicators: 
Evidence of Learning The faculty member will: 
· design activities to help students refine their abilities to self-assess their learning 
· communicate assessment criteria to students and colleagues 
· give timely feedback on learning activities and assessments 

Professional Commitment 
Valencia educators will stay current and continually improve their mastery of discipline/academic field, their excellence in pedagogy, and their active participation in the college’s learning mission. 11.11.15 4 
Performance Indicators: 
Evidence of Learning:
The faculty member will:
· stay current in discipline/academic field (e.g., professional organizations, conferences, journals, reading in the discipline, field work or clinical experience, etc.) 
· participate in faculty development programs, resources or classes, whether Valencia-based or external university/college-based 
· stay current with technological tools and/or platforms within discipline and at the college 
 
File management is key to developing a functional website. When students insert images or hyperlinks on pages of a website, the path (instructions to find the location of the image or page) is key to making the website functional. While writing paths is key in most projects, it is especially important in creating html websites. The course that will be utilized for this FLO is DIG2000 Introduction to Digital Media and Design. The final unit of this course deals with coding html to produce a short functional website including images and hyperlinks to each page from each page. The timeline for implementation is Spring 2021 or Fall 2021.
An HTML project will be utilized to gauge student achievement for this FLO. The project will include criteria for the path writing and file management strategy along with other key website development criteria. The paths will be evaluated by successful insertion of images and hyperlinks into web pages.
 Students will need to regularly deliver professional presentations in the workplace. Now, with COVID, they may also need to do this in a virtual environment. As of this point, students in the web program concentration in Digital Media have not had to deliver virtual presentations. Even when COVID is over, there may still be a need for students to practice delivering professional presentations in a virtual environment, preferably, in Zoom.
FLO Statement: Develop an instructional video to assist students with virtually presenting to clients in a professional manner.
Inclusion and Diversity 
Valencia educators will design learning opportunities that acknowledge, draw upon and are enriched by student diversity. Diversity has many dimensions, including sex, gender identity, sexual orientation, race, ethnicity, socio-economic background, disability, cognitive style, skill level, age, religion, etc. An atmosphere of inclusion and understanding will be promoted in all learning environments. 
Performance Indicators: Evidence of Learning 
The faculty member will 
· design and support learning experiences that address students’ unique strengths and/or needs 
· use diverse perspectives to engage and deepen critical thinking 
· create a learning atmosphere with respect, understanding, and appreciation of individual and group differences 

LifeMap 
Valencia educators will design learning opportunities that promote student life skills development while enhancing discipline learning. Through intentional inclusion of growth promoting strategies, faculty will facilitate the students’ gradual assumption of responsibility for making informed decisions and formulating and executing their educational, career, and life plans. 
Performance Indicators: 
Evidence of Learning The faculty member will 
· establish student & faculty contact that contributes to students’ academic, personal, and professional growth 
· employ digital tools to aid student contact (e.g., Atlas, MyPortfolio, Blackboard, Ask-A-Librarian, email, etc.) 
· guide students in developing academic behaviors for college success (e.g., time management, study, test and note taking strategies, etc.) 

Professional presentation delivery in either the in person or virtual environment may be implemented in multiple courses. For the purpose of this presentation, the course this FLO will focus on is DIG2500 Fundamentals of Interactive Design. The anticipated timeline for delivery in Spring 2021 or Fall 2021.
This unit will be evaluated with a comprehensive grading rubric address key components on virtual or face to face presentations. The criteria will include introduction, outline, content, demonstration, summary, fielding of questions, and software tool usage.
Core Seminar Series (in sequence)
Identify which TLA recommended seminars you participated in or plan to participate in.
This section includes courses that provide an overview on the Essential Competencies and courses that will assist you in developing an ILP, constructing a portfolio, and implementing an action research project.
Professional Development Activity	Taken
Place an X by the activities you have already completed	Date
Record the date on which you completed each activity	Intended
Place an X by the activities you intend to participate in during your pre-tenure work	FLO
To which FLO, if any, does each professional development activity relate? (Place an X by all that apply)
LCTS2224: Interactive Lecture (New Faculty Orientation)	-X-	
01/17/2020	---	
× FLO 1  
__FLO 2
__FLO 3
PRFC2120: Launching into the TLA	-X-	09/20/2019	---	
×FLO 1
__FLO 2
__FLO 3
LCTS2111: Cooperative Learning in the College Classroom	---	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
INDV215: Inclusion and Diversity	-X-	11/21/2009	---	
__FLO 1
__FLO 2
×  FLO 3
ASSMT212:1 Assessment as a Tool for Learning	-X-	01/24/2020	---	
×  FLO 1
__FLO 2
__FLO 3
PRFC2267: AMP Peer Review / Analysis of My Practice – Peer Review	---	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
LFMP2141: LifeMap	-X-	02/21/2020	---	
__FLO 1
× FLO 2
__FLO 3
PRFC 2161: From AMP to ILP - Creating an Individualized Learning Plan/Outcomes-based Practice	---	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
SOTL2171: Scholarship of Teaching & Learning	-X-	09/24/2020	---	
×  FLO 1
__FLO 2
__FLO 3
SOTL2274: ARP Design and Data Collection	-X-	10/2/2020	---	
×  FLO 1
__FLO 2
__FLO 3
PRFC2264:  Understanding Professional Commitment	-X-	10/29/2020	---	
__FLO 1
__FLO 2
×FLO 3
SOTL3271: Principles of Good Practice	---	--/--/----	-X-	
__FLO 1
__FLO 2
__FLO 3
SOTL2272: Developing Effective Surveys	---	--/--/----	-X-	
__FLO 1
__FLO 2
__FLO 3
PRFC 2263:  Creating an Evidence-based Portfolio	---	--/--/----	-X-	
__FLO 1
__FLO 2
__FLO 3
SOTL2275: ARP Data Analysis and Presentation	---	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
Core Seminar Series (in sequence) 
Elective Workshops to Inform Your FLO Projects
Identify which activities you participated in or intend to participate in.
This section includes additional courses designed to deepen one’s understanding of the Essential Competencies.  If you intend to complete additional “other” courses, please expand this worksheet.
Assessment
Professional Development Activity	Taken
Place an X by the activities you have already completed	Date
Record the date on which you completed each activity	Intended
Place an X by the activities you intend to participate in during your pre-tenure work	FLO
To which FLO, if any, does each professional development activity relate? (Place an X by all that apply)
ASMT2124 TLA Roundtable	-X-	02/07/2020	---	
__FLO 1
×FLO 2
__FLO 3
Elective Workshops in Assessment 
Inclusion and Diversity
Professional Development Activity	Taken
Place an X by the activities you have already completed	Date
Record the date on which you completed each activity	Intended
Place an X by the activities you intend to participate in during your pre-tenure work	FLO
To which FLO, if any, does each professional development activity relate? (Place an X by all that apply)
INDV7310: Working with Conflict	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
INDV7311: Creating a Safe Space for Dialog	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
INDV7312: Mindfulness Tools for Educators	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
INDV7313 and 7314: SEED I and SEED II	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
INDV 2254: Art and Science of Learning and the Brain	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
INDV7316: How We Treat Each Other	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
INDV2225: Multiple Perspectives	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
OTHER:  INDV ___________	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
Elective Workshops in Inclusion Diversity
Learning-centered Teaching Practice
Professional Development Activity	Taken
Place an X by the activities you have already completed	Date
Record the date on which you completed each activity	Intended
Place an X by the activities you intend to participate in during your pre-tenure work	FLO
To which FLO, if any, does each professional development activity relate? (Place an X by all that apply)
LCTS2222: Case-based Teaching	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
LCTS2223: Asking the Right Questions	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
LCTS2225: Flipped Classroom	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
LCTS2226: Write to Learn	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
LCTS2214: Problem-based Learning	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
LCTS3160: 101 Ways to Demonstrate the Essential Competencies	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
LCTS 2218: Speaking Across the Disciplines	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
LCTS2227: Cultivating a Growth Mindset	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
Elective Workshops in Learning-centered Teaching
LifeMap
Professional Development Activity	Taken
Place an X by the activities you have already completed	Date
Record the date on which you completed each activity	Intended
Place an X by the activities you intend to participate in during your pre-tenure work	FLO
To which FLO, if any, does each professional development activity relate? (Place an X by all that apply)
LFMP 3348: CARE Strategies	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
OTHER: LFMP_____________	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
Elective Workshops in LifeMap 
Outcomes-based Practice
Professional Development Activity	Taken
Place an X by the activities you have already completed	Date
Record the date on which you completed each activity	Intended
Place an X by the activities you intend to participate in during your pre-tenure work	FLO
To which FLO, if any, does each professional development activity relate? (Place an X by all that apply)
LOBP 2230: Core Competencies: Think, Value, Communicate, Act (TVCA) 	----	--/--/----	---__FLO 1
__FLO 2
__FLO 3
LOBP 3230: Thinking Things Through: Critical Thinking Theory and Practice	----	--/--/----	---__FLO 1
__FLO 2
__FLO 3
OTHER: LOBP_____________	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
Elective Workshops in Outcomes-based Practice 
Professional Commitment
Professional Development Activity	Taken
Place an X by the activities you have already completed	Date
Record the date on which you completed each activity	Intended
Place an X by the activities you intend to participate in during your pre-tenure work	FLO
To which FLO, if any, does each professional development activity relate? (Place an X by all that apply)
PRFC 3365: Learning Partners	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
OTHER: PRFC_____________	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
Elective Workshops in Professional Commitment 
Scholarship of Teaching and Learning
Professional Development Activity	Taken
Place an X by the activities you have already completed	Date
Record the date on which you completed each activity	Intended
Place an X by the activities you intend to participate in during your pre-tenure work	FLO
To which FLO, if any, does each professional development activity relate? (Place an X by all that apply)
SOTL 2273: IR and You: How IR Can Help Faculty Research	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
OTHER: SOTL_____________	----	--/--/----	---	
__FLO 1
__FLO 2
__FLO 3
Elective Workshops in Scholarship of Teaching and Learning 
Other Professional Development
Describe any other professional development activities, such as graduate courses completed, conferences attended, books read, and/or journal articles read in the space provided below.

[bookmark: PanelRpt]ILP Review Panel Reports and Approved FLOs, if applicable.















































[bookmark: PDTranscript]Professional Development Transcripts
Directions for obtaining your transcripts can be found on the Valencia website.  Include transcript from the Edge.  If making a hard copy of the portfolio, print the transcripts separately from this document and insert the transcript after this page.  If making a digital copy, insert screen shots of the individual transcript pages or use Acrobat Pro to combine files.
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[bookmark: Philosophy][bookmark: NewPhilosophy]Professional Philosophy
In the ILP Review Panel Report only your FLOs were assessed. Now your Professional Philosophy will also be evaluated.  Please include the current version below.  While your panel did not assess your Professional Philosophy in the ILP meeting, they may have provided helpful tips for improvement that you should consider as you revise/update your Professional Philosophy.

My teaching philosophy reflects the belief that the student always, under any circumstance, comes first. It is imperative that the student has the opportunity to practice learning in real-world educational simulation projects through the use of hands-on activities. Projects where the student incorporates audio, video, image, and text are abundant. Because the student is using computer equipment, there is ample evidence of tactile function in the learning environment. The student’s learning style is incorporated into learning activities. For example, students produce a hand-coded HTML website incorporating text, graphics, audio and/or video. Because digital media is so encompassing, it is easy to reach multiple learning styles. Learning styles vary from visual, auditory, and tactile at the minimum. Incorporating as many learning styles into a lesson as possible enables the most students’ learning styles to be reached. Students learn differently. Therefore, I am sure to create learning activities that vary the learning styles of the students. For example, it is difficult to include bodily kinesthetic activity in digital media classes because the student is sitting behind a computer. But an exercise such as writing pieces of html code on note cards and asking the students to work together to piece together the code in the proper sequence can reach not only bodily kinesthetic learners, but also interpersonal learners as well as logical thinkers.
By allowing the student to have some control over the topics of their projects, real-world experience comes to life in the learning environment. The student should have some say in their own learning, such as picking their own topic for a project or the like. By students having some say to in their own learning, their interests, and passions, as well as their career discipline subject matter, may be included in their work—even in non-degree specific courses. Also, the student will likely approach the project in a more positive manner if their interests are peaked. For example, if the student chooses a website, he/she would like to develop rather than being assigned a specific site, he or she will be more vested in the project’s success and more interested and motivated to put forth maximum effort. It is important for students to select projects which allow connection to current industry standards so that students stay abreast of the ever-changing demands of the website development field.
I believe students need the opportunity to strengthen weaknesses identified through course activities. For example, students face challenges with identifying the target audience for projects. As a result, I have been studying ways to incorporate learning activities into the classroom lessons to address this challenge. I believe it is my duty to help students overcome and master topics that otherwise are a challenge.
Student engagement in lessons is very important in this educator's environment. Rather than the instructor giving long-winded lectures, class discussion would engage the learners more. A variety of learning activities to engage students should be implemented. Variety helps to keep the learner’s attention on task and the more the learner is on task, the more likely he/she is to learn the information that the instructor intends for the learners to master. For example, rather than delivering a lecture on the problems of a specific website, this instructor may generate class discussion by having the student identify problems and discuss them as a group.
Additionally, the instructor needs to stay current on industry trends so that these trends may be shared with the student in a learning environment. Attending professional conferences and/or training along with the advice of industry-professionals/advisory board members help this instructor stay current with modern industry standards. By staying current, you can peak the student’s interest and let the student know that the instructor is current in his/her field. Students are able to learn from class discussion and projects about the current standards as these projects are modified to include new standards as the industry evolves. Technology is constantly changing, and by keeping up with the times, it helps ensure that students will always have access to the most current and relevant information.
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III. [bookmark: FLO1]Faculty Learning Outcome #1
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Action Research Project
(Entire FLO#1/AR Project will be evaluated for effectiveness of presentation: Each section should be written clearly and coherently, presented and edited professionally, and uploaded into the AR Builder.)


Faculty Learning Outcome #1
Approved FLO#1


[bookmark: FLO1Statement]FLO Statement: Implement a scenario-based learning activity which helps students design solutions with diverse target audiences in mind.

[bookmark: FLO1Comp]Essential Competencies and Indicators Addressed
Add or subtract essential competencies and indicators as needed, with at least 2 indicators required per essential competency. For the SoTL essential competency, all indicators are required.


Learning-Centered Teaching Practice 
Performance Indicators: 
· employ strategies that engage students to become more active learners (e.g., reference interviews, counseling inquiry, engaging lectures, classroom discussions, case studies, scenarios, role-play, problem-based learning, inquiry-based learning, manipulatives, etc.) 
· employ methods that develop student understanding of discipline’s thinking, practice, and procedures 

Outcomes-Based Practice 
Performance Indicators: 
· help students understand their growth in the acquisition of student core competencies (Think, Value, Communicate & Act) and program learning outcomes
· ensure that unit, course, and program learning outcomes are current and relevant for future academic work and/or vocational and employment opportunities


Scholarship of Teaching and Learning
Performance Indicators: 
· produce professional scholarly work (action research or traditional research) related to teaching and learning, that meets the Valencia Standards of Scholarship 
· build upon the work of others (consult experts, colleagues, self, students) 
· be open to constructive critique (by both colleagues and students) 
· make professional scholarly work public to college and broader audiences through Valencia’s research repository and other means 
· collect evidence of the relationship of SoTL to improved teaching and learning 
· demonstrate use of current teaching and learning theory & practice 
 
[bookmark: FLO1Abstract][bookmark: clearGoals]Clear Goals
Abstract: Concise summary of project and results.  Research Question: Included as approved in ILP Review Panel Report.


Abstract
The project on identifying the target audience was implemented to help students complete the task correctly in their final course project. The purpose was to help students identify their target audience and design a project solution to meet the needs of the target audience. The method used to conduct this research was to compare a course project with treatment to an earlier semester without treatment. The treatment was to implement an exercise on defining target audience demographics and write an appropriate target audience statement. To accomplish this, I prepared a worksheet giving the students a case study of an individual who was reflective of the target audience’s demographics. Their task was to identify relevant characteristics and create a target audience statement descriptive of the target audience’s demographics.  The idea was that students completing this activity would have more knowledge about target audiences and how to identify pertinent factors; therefore, the student’s ability to write a target audience statement in their proposal would be increased and the design and development of their final project would be reflective of the identified target audience. The treatment was implemented, and the results of the project were in fact, increased! The grading rubric item on target audiences was isolated and student scores on this item evaluated and compared to the previous semester’s students who did not have the treatment. 
[bookmark: RQ1]Research Question
Research Question(s): 
Will a scenario-based learning activity help students design solutions with diverse target audiences in mind?
[bookmark: FLO1Prep]Adequate Preparation
This section should discuss your self-perspective about the FLO and research question, as well as your consultation with others - student, colleague, and expert perspectives - that helped you prepare for the action research project in relation to the FLO/research question. Each perspective should integrate and synthesize the relevant information in ½ to 1 page.


[bookmark: StudentPersp1]Student Perspective
I have discussed target audiences with students on quite a few occasions. I have tried explaining the concept multiple ways, and still the concept of “target” audience does not seem to sink in. Students want everyone to view their project. Students need to look for common characteristics such as demographic information including gender, age range, professional background, personal background, and computer capabilities. I plan to create a project to assess the student’s level of understanding how to identify a target audience.
Oftentimes when discussing this issue with students, they argue that they want everyone to view their project. Again, I indicate that everyone CAN view the project, but the decisions they make on design, color, content, layout, etc. need to be geared toward the group of individuals with the largest number of characteristics in common.
Valencia students have indicated to me during discussions that they struggle with identifying a target audience. They have said that they don’t know how to identify the characteristics of the largest group with the most in common. So, we have a discussion on estimating their demographics and how studies would be done in the real-life workplace to gather the exact data needed to identify the target audience. So, based on the site or product at hand, we discuss needs of the perceived audience and how to identify those demographics based on the perceived needs.
During my discussion about target audiences with students, some comments I received from students include:
· I want everyone to view my website
· My target audience is aged 20-60
· I don’t want to limit the viewers for my website
· I don’t know who I want to target
· My target audience is all genders of all ages

The evidence I gathered from Valencia students which informed my ARP were target audience statements in proposals for the course project – a redesigned website. Students were not addressing common demographics like age, gender, computer abilities, geographic location, lifestyle, etc. On the occasions when students did address some of these factors, the groups were too broad to be able to adequately design for and target the specific group of users.  The problem isn't with the project, it is with the target audience. The audience for this project is fictitious. Had it been a real-life project, they may have been able to identify the target audience demographics. I crafted a fictitious scenario to practice identifying target audiences. This aided in determining the ability of students to identify the target audience. This assumption of who the target audience was served as a mechanism used to gather data.
This feedback provided to me by Valencia students confirmed my assumptions about what I believed had been going on in the classroom. This assumption was supported because students still wanted to include all people with all demographics in their target audience. Even after discussions and lessons, students still demonstrated difficulty targeting a specific group of people.
[bookmark: CollPersp1]Colleague Perspective
For quite a few years, I have discussed the concept of target audience identification with colleagues and nearly everyone has experienced the same issue with students identifying the target audience. Colleagues have attempted similar activities to help instill the concept but continue to feel frustration. Students want to make target audiences too broad and want to include everyone rather than targeting the group with the most common demographics. This has been the case historically as these conversations have been happening with colleagues since approximately 2000.
My colleague’s perspective throughout my history has acknowledged the challenge exists. Although, it has only been on rare occasions that collectively my colleagues and I have worked to address this issue. 
For the purpose of this study, in Fall 2021, I conducted a survey of colleagues in the School of Arts and Entertainment at Valencia College. The survey was completed in MS Forms. Relevant questions regarding colleague perspectives on their experiences with students addressing target audiences were included. The survey and response report are available in Artifact #1 of this portfolio.
There were six individuals who responded (seven counting me testing the form) to the survey including:
1. Michael Andy Weeks, Part-Time Faculty, Multimedia, East Campus
2. Kristy Pennino, Professor, Graphic Design, East Campus
3. John Sousa, Professor, Graphic Design, West Campus
4. Meg Curtis, Professor, Graphic Design, West Campus
5. Dominic DiPaolo, Professor, Digital Media, East Campus
6. Julie Falu, Professor, Graphic Design, Osceola Campus


The questions asked in the survey were:
1. On a scale from 1 to 5 (1 = poor and 5 = excellent), what is your experience at the beginning of a course of students' abilities in writing a target audience statement? 
2. If you notice students are lacking in their knowledge of a target audience, please explain.
3. Do you notice students confusing an audience with a target audience? 
4. What demographics do you deem important when determining a target audience for a technology-related project?
Gender
Age range
Geographic location
Computer abilities
Income level
Hobbies/Interests
Other
5. What type of learning activities do you conduct to help students identify target audience demographics?
6. Please share any thoughts you have on helping students better understand how to identify a target audience.

A detailed listing of the survey results is listed below:

1. On a scale from 1 to 5 (1 = poor and 5 = excellent), what is your experience at the beginning of a course of students' abilities in writing a target audience statement?
	ID
	Name
	Responses

	1
	Michael Andy Weeks
	2

	2
	Kristy Pennino
	2

	3
	John Sousa
	2

	4
	Meg Curtis
	1

	5
	Dom DiPaolo
	3

	6
	Julie Falu
	2



2. If you notice students are lacking in their knowledge of a target audience, please explain.
	ID
	Name
	Responses

	1
	Michael Andy Weeks
	Identifying specifically who they're targeting- whether it be age, gender, race, or religion.

	2
	Kristy Pennino
	entry-level students simply don't know it exists. they haven't yet been exposed to design thinking and solving problems for audiences other than themselves. Once they're exposed to this, however, their initial thought is it's "busy work" and they resist doing it. the advanced level students, after being exposed to it for several semesters, generally understand and embrace the importance.

	3
	John Sousa
	Students have a hard time thinking outside their own experience. The research they do doesn't relate to them directly, so their statement doesn't feel connected to the research.

	4
	Meg Curtis
	Generally, this is idea is new to students in foundation courses and should be covered thoroughly to help students learn not only how to think about this, but to connect it to how knowing a target audience helps them to create a more relevant design, empathetic to the audience. Students must be taught to slow down and think before getting started on design. Students often make the mistake that the target audience is everybody / anyone, without much thought applied. Younger students who don't have a great deal of experience buying goods and services may have skewed ideas around who the "main" audience really is for a good or service. Identifying a primary, secondary, and tertiary target audience can help students better understand the hierarchy of audiences and identify with and build empathy for each target audience's experiences.

	5
	Dom DiPaolo
	Students can be confused at the start of the term on how to write for their target audience. They tend to be broader than is required.

	6
	Julie Falu
	They believe that everyone is a target based on the benefit of the product and don't have knowledge of market segmentation, generational purchasing behaviors or brand positioning



3. Do you notice students confusing an audience with a target audience?
	ID
	Name
	Responses

	1
	Michael Andy Weeks
	Yes

	2
	Kristy Pennino
	No

	3
	John Sousa
	Yes

	4
	Meg Curtis
	Yes

	5
	Dom DiPaolo
	Yes

	6
	Julie Falu
	No



4. What demographics do you deem important when determining a target audience for a technology-related project?

	Gender
	4

	Age range
	7

	Geographic location
	5

	Computer abilities
	7

	Income level
	4

	Hobbies/Interests
	3

	Other
	3


5. What type of learning activities do you conduct to help students identify target audience demographics?
	ID
	Name
	Responses

	1
	Michael Andy Weeks
	There really isn't anything outside of some mention in a lecture in DIG2000.

	2
	Kristy Pennino
	developing client briefs and personas.

	3
	John Sousa
	I have students use services that simulate visual impairments in order to focus on demographics with non 20/20 eyesight.

	4
	Meg Curtis
	I start with a discussion on target audiences and personas. We talk about assumptions, stereotypes and generalizations. We talk about starting with asking the right questions, research and interviewing/surveying audiences, then narrowing our target audiences (primary, secondary and tertiary), and lastly developing a few personas to allow us to focus and empathize with as we begin designing and developing. 1. We discuss how one product and/or service might need to know different demographic information (i.e. political affiliation or memberships might not matter for one design job, but be useful to understand for another. 2. We discuss a service-based company that most of our students do not have personal experience hiring—a photography studio. We talk about how they might not have ever hired a photographer and who might? When might they? Generally, we get to the point that most often females are the consumer/buyer/arranger of photographic sessions for families, and often for corporate uses also. We talk about who in their family structure might be most likely to arrange a family studio portrait (mom & grandmother)—our primary target audience. 3. We talk about what socio economic demographic of folks are more likely to go to Sears or Walmart's studios over hiring a stand-alone portrait studio. 4. We record the questions we asked and the details/assumptions as we progress in the discussion further refining our target audience. 5. Then we ask—are there instances where others would also hire this same studio? Yes...but they are fewer in numbers. These are our secondary and tertiary target audiences. Each job/project includes a Planning Sheet and requires students complete a process of identifying the primary target audience (in advance courses they also develop personas). The final step of the Planning Sheet requires students to simplify to one creative strategy (one or two sentences) that includes the primary target audience. This Creative Strategy asked for during each step of the design process (in wip, discussion postings and final presentations).

	5
	Dom DiPaolo
	Research of market trends, demographics, and websites like https://www.adsoftheworld.com/

	6
	Julie Falu
	Lessons on generational purchasing behaviors and persona development



6. Please share any thoughts you have on helping students better understand how to identify a target audience.
	ID
	Name
	Responses

	1
	Michael Andy Weeks
	n/a

	2
	Kristy Pennino
	I feel in the beginning, students need to be forced to do this task before any sort of brainstorming, ideation, or problem solving. Once the exercise is repeated and reinforced in subsequent classes, they are in a rhythm of understanding the importance and in the routine of asking the right questions before starting their work.

	3
	John Sousa
	Sometimes asking students to relate one degree outside themselves has been helpful. I'll ask students to use their mother or grandmother as the persona of a target audience. Because they know that person they can better relate to the target audience.

	4
	Meg Curtis
	I feel that the above process has helped students connect to the process. I look forward to seeing how you advance this though! ;o)

	5
	Dom DiPaolo
	Providing examples in class that help clarify the concepts for students.

	6
	Julie Falu
	We don't really cover market research or industry research and how value it is not just for design development but for marketing strategy.



The survey responses supported my belief about students’ difficulty identifying target audiences. On a scale of 1-5 (1 being poor), the ratings of colleagues when asked about their experience with students’ abilities in writing a target audience statement was an average of 2, with 3 being the highest rating given.
Additionally, comments supplied from the survey supported my belief. For example, Meg Curtis indicated that students often make the mistake that the target audience is everybody. Valencia colleagues also indicated that similar experiences to mine are experienced in their classrooms. Julie Falu summarized that students believe everyone is a target. I believe that other Valencia colleagues believe my research question to be a worthwhile item to investigate because of feedback during discussions and due to comments on the survey. 
In reflection, other colleagues at Valencia seem to be having the same difficulties that I am with students identifying target audiences. Other colleagues have tried some of the same methods to address the problem that I have. To date, we are all still struggling with this concept.  Therefore, the Target Audience Worksheet activity (Artifact #2), has been designed to address this dilemma. 
[bookmark: ExpPersp1]Expert Perspective
My FLO1 was, “Implement a scenario-based learning activity which helps students design solutions with diverse target audiences in mind.” As a result, I researched related topics including:
· Web development
· Branding
· Audience identification
· Target audiences
The primary insights gained from these sources are that no matter what product you are developing, the methods for identifying the target audience are mostly the same. The questions you need answered are similar and the way you go about finding the questions’ responses is similar. Considering that Digital Media is a deadline driven field, with smaller scale projects, there is insufficient time to instill a great research plan. So, many times the designers, developers, and project leaders need to assess and approximate the typical characteristics of their target audience. When collaborating on an industry project, the client can usually answer most of the questions as they will know the characteristics of their audience.
Some experts in related research include Anderson, McCormick, Powell, and Robertson. Based on this research, the below information was gathered and utilized in class discussions and lectures with students during the target audience lessons. 
Anderson reasons that even if you have the best content-based website on the internet, unless it is visually appealing to your target audience, it will be of little consequence, as few will likely spend the time reviewing the information provided on the site. This underlines the importance of having an esthetically pleasing site that draws the viewers in.  The content will keep them, but the appearance of the page is what will attract them. 

Anderson discusses the importance of using appropriate keywords which your audience likely will search for in search engines. This resource was helpful in the lecture and discussion with students when introducing the concept of a target audience and its importance to website development. 
McCormick discusses how web designers and developers need to focus on a specific group of people who have an interest in your product or service (target audience). Identifying your target audience not only helps you in designing the best website for your target audience, but also in the efforts of marketing. The guidelines were very helpful in researching my FLO1 and how to address the concept of target audiences to my students, particularly the “why” part of the target audience identification lesson. 
Powell address strategies for identifying the correct target audience for a website. There are many questions from students on how to know who your audience is for your website. Powell focuses on methods to identify the right group of people. 
Students often ask, how do I know who my target audience is. Some of Powell’s tips came in exceptionally helpful for answering students’ questions during this FLO1 process.
Robertson’s writings were effective in addressing the website’s visual layout and designing it for the target audience through branding. He discussed how effectively communicating your brand to your audience consistently can build trust. This reading was exceptionally helpful when relating the website interface layout to the target audience with students in this lesson. In his guidelines, he gave specific examples of developing a website geared toward those 65+ where you would want to be sure to have a larger font size, plain backgrounds with high contrasting font colors.  If images are included, they should be of senior citizens and not of teenagers.  Whereas a site targeting teens would have lots of color, perhaps trendy music and images of adolescents.
[bookmark: SelfPersp]Self-Perspective
The concept of target audience has been a concern of mine since my early teaching days, approximately 25 years ago. The curriculum I was teaching from indicated students should identify the target audience for their website, but never clearly identified how students should accomplish this. Recognizing this gap, I began to inquire with colleagues about what strategies they were using to address this gap in their classes. More often than not, they indicated that they would make mention of it, but not spend a great deal of time discussing this topic with their students. Having a heart for true learning, this approach was not consistent with my core teaching values.
As a student in undergraduate and graduate school, I do not have any recollection of any of my instructors addressing the issue of a target audience and its importance on digital media projects. I believe this is where the disconnect began for me. Thus began a quest to seek the right disconnection questions to ask, from there I could research and investigate the correct answers.  The questions I found to be of most importance were: 
1. How do I know what to make the project look like? 
2. How do I know what type of content to include?

I have spent the bulk of my career in higher education but have also had the privilege of learning in the real-work environment. It is through that experience that I came to know the importance of the target audience on projects in web development and digital media projects. My business and industry experience solidified how important the design decisions, language, photographs, colors/contrast, fonts were determined by user needs. It was through the practical hands-on experience that the lightbulb showed brightly in my brain, and I knew that if I could not adequately convey the importance of user needs that I would be doing a great disservice to my students.
Over the years, I have tried several methods of explanation and examples. Collectively, students were still having the same issue. Therefore, I needed to do something differently to help students grasp this concept. I wanted to try a scenario-based activity to provide practice for the students. If the student cannot identify the target audience, how can the student make the best design choices for the project?
Even though I and my colleagues continue to struggle with how to best present the concept, I have adopted some new teaching techniques which provide students with guidance in considering the target audience in their project design. 
[bookmark: FLO1Meth]Appropriate Methods
Methodology(ies) is/are appropriate for achieving the FLO and follow(s) the rigors of the discipline; description is clear; and assessment plan gauges the effectiveness of the FLO comprehensively.

[bookmark: Methods]Methods
Student Learning Outcome(s)
Students will design solutions with diverse target audiences in mind.  

Performance Indicators of Student Learning Outcomes
· Identify demographics of a target audience
· Compose a target audience statement
· Design a project which reflects the identified target audience’s demographics
· Explain how the project design reflects the target audience’s demographics
Teaching Strategies of Student Learning Outcomes
At the start of the semester, students will begin a course project designing or redesigning a website. During the first two weeks, students will select a project to complete and begin to gather information on the topic. Then, in the next two weeks, students will learn about writing proposals for their project. During this time, students will learn about target audiences and discuss methods to identify them. Next, the students will complete the proposal and move onto the flowchart, which organizes information. After that, students will put together a design interface where they select colors, layout, terminology, and typography based on the target audience identification. Next, students will compose storyboards for each of the screens in their flowchart. Finally, students will design the project and develop it using industry standard software. The project design outcome should reflect the target audience demographics. 
Below are the steps listed during implementation of this activity:
Step 1:  Introduce the course project website redesign project to the class.
Discuss the final project specifications. Explain that the project goes all semester and incorporates steps. Discuss each benchmark submission in the project beginning with the proposal. Describe that a proposal is the developers plan for the website. It includes the problem statement, target audience, outline of pages within the site, color scheme, typography study, and timeframe with milestones. Next, describe the flowchart, storyboards, and interface layout. The flowchart is the hierarchy of page connectivity. Storyboards are wireframes of object placement on each screen. And the interface layout is the visual layout for all of the main pages in your site.
 Step 2:  Define target audience.
Explain that the target audience drives all of the decisions in your website. The target audience is the group of people with the most characteristics in common from your viewers. The target audience is who you are trying to reach with your website.  Demographic information is important to determine content word choice, visual layout including color scheme and typography decisions. Provide an example of who the target audience may be for a product like an Apple Computer. Ask students to think about who uses Apples the most? What is their approximate age? Computer abilities? Is there a specific gender? Geographic location? Etc.
Step 3:  Worksheet Activity.
Explain to students that we are going to work on identifying target audience demographics in this activity. Distribute the Target Audience Worksheet Activity (Artifact #X).  Provide the students with approximately 10 minutes to complete the activity. When time is up, review the worksheet and be sure to mention that all items you know about a user aren’t necessarily reflective of the whole target audience. Which factors for our target audience representative are relevant? State that items like gender, age, income range, computer skills are all relevant and likely represent the whole target audience. Now, ask for volunteers to share their target audience statement. Discuss each student’s example and critique the example as a group.
Step 4: Assign the Proposal. 
Remind students that they need to identify their target audience like they did in the Target Audience Worksheet Activity. The appropriate demographics of their target audience need to be addressed in the Proposal.
Step 5: Grade the Proposal.
Review and evaluate student proposal submissions paying specific attention to the target audience statement. Award points for this category of the grading rubric appropriately.
Step 6: Assign Flowchart.
Assign the Flowchart activity. Remind students that the pages on their site should come from the Content Section of their Proposal.
Step 7: Grade Flowchart.
Be sure that structure represents a navigational hierarchy and that the structure resembles that which was submitted in the student’s Proposal.
Step 8: Assign Storyboards.
Assign students to complete a minimum of 3 storyboards for their website project. Tell students to show the location of objects including navigation. Students may use Greeking for the content, and placeholders for the images. This process is similar to wireframing and should be simple in nature.
Step 9. Grade Storyboards.
Look for the navigation, page titles, and content placeholders. Provide necessary feedback.
Step 10: Assign the Interface Layout.
Students are to create one file, usually in Photoshop, to show the look and feel of the site which will be developed. Actual color and font choices should be used. The navigational structure should be well thought-out and show any rollovers or sub-menus. The interface layout should be developed with the target audience in mind. Branding should be present.
Step 11: Grade Interface Layout.
Be sure to look for visual appeal, placement and size of navigation and content. Be sure breadcrumbs are present. Provide detailed feedback.
Step 12: Develop the Website.
Students will develop their website with the target audience in mind using their plan from the Proposal, Flowchart, Storyboards, and Interface Layout. Evaluate the design based on the target audience’s needs.
[bookmark: AssmtStrat1]Assessment Strategies
Students will complete a pre-post survey on target audiences. The two surveys will be compared and ideally, evidence of learning will have occurred by higher scores on the post-survey. In addition to the pre-post survey, students will be assessed by milestones in the course project including:
· Identify a project topic (Formative Assessment)
· Write target audience statements (Formative Assessment)
· Prepare a proposal (Formative Assessment)
· Develop a flowchart (Formative Assessment)
· Design an interface layout (Formative Assessment)
· Produce storyboards (Formative Assessment)
· Design and develop the project using industry standard software (Summative Assessment)
[bookmark: MethDesign1]Action Research Methodological Design
I implemented this project in the Fall of 2021 for one of the sections of my DIG2500 Fundamentals of Interaction Design courses at Valencia College Downtown Campus in Orlando, Florida.  I collected the pre and post scores on the Target Audience category from the grading rubric of the Final Website Project.   Because the pre and post assessment results were evaluated similarly, I compared the two class sections’ results.
[bookmark: FLO1Results]Significant Results
[bookmark: _Hlk516493743]Project results should be analyzed in relation to the original FLO and research question(s), and explanation of the evidence and supporting artifacts should demonstrate that you have learned, achieved, or accomplished the FLO. Explanation should include description of how project results will inform your practice and impact student learning.  Evidence and supporting artifacts should be sufficient to demonstrate achievement of the FLO. You should use an effective mix of text and graphics to clearly present and explain the data/findings/results. Student work/feedback, if applicable, should document the achievement of the goals of the FLO.  Remove students’ names from all student work.) The following prompts can help you explain the findings of your Action Research Project. Answer the questions that are relevant to your project as a way to focus your ideas: How shall I describe the results of my project (tables, graphs, narratives)? How well have I labeled and explained my graphs/charts? How well did my students accomplish the SLOs? Did the methods remedy the problem in terms of changes in knowledge, abilities, attitudes, and commitment of students and/or of myself? Were the results what I expected? 

The below data compares Spring and Fall 2021 target audience impact on final web project scores for the DIG2500 on campus course. The data compares the Spring 2021 (Group 1) before the Target Audience Activity to the data for Fall 2021 (Group 2) with the Target Audience Activity administered. 
The students created a proposal for the project at the start of the project and designed a target audience statement as part of the proposal. When I evaluated the final project, I determined if their website design was fitting for the identified target audience as described in the students’ proposals. The final project grading rubric, Artifact 3, had one line item related to target audience impact on overall web design project.  When determining this during evaluation, I looked for indicators like:
· Was the font size, style, and color appropriate for the target audience?
· Were the interface design colors appropriate for the target audience?
· Was the button size and style and the rollovers appropriate for the audience?
· Was the language of the content appropriate?

Artifact 4 contains examples of student project submissions and grading comments for the Target Audience item on the Final Project Grading Rubric, Artifact 3.
The data shown below represents a comparison of the two class’ final project scores. One grade was removed from each set of data as the grade was a 0 since the students did not submit their final project.


	 
	Spring 2021 Without Activity - Target Audience Statement 
(20 points)
	Fall 2021 With Activity - Target Audience Statement (20 points)

	Number of students:
	19
	22

	Average:
	9.11
	10.82

	Standard Deviation: 
	5.772489708
	6.005048381



The data suggests that the scores for Group 1 were lower than Group 2, whose score went up by approximately 1.7 points on the average of scores. The scores represent the Target Audience Item in the Grading Rubric for the Final Course Project. The Grading Rubric is Artifact 3.  These project scores confirm for me that the additional activity on Target Audience Statements help the students to understand the concept and as a result, the students’ projects turned out for the better. I will continue to use this exercise in my DIG2500 course to continuously improve student learning and quality of Final Course projects. The overall design of Group 2 was stronger and more focused on the audience than Group 1. It seemed as though Group 2 was more cognizant of the target audience as was evidenced in their final web site. See Artifact 4 for Group 1 and Group 2 student examples and my feedback on the target audience.

[bookmark: FLO1Reflect]Reflective Critique 
The reflections include what you learned completing ARP both in general and for each Essential Competency.

[bookmark: GenRefl1]General Reflection
During this process, I learned many things about myself, my teaching strategies, and my students. First, I learned that with hard work, dedication, and application, I can make a difference for students. My passion for teaching provides me with the desire to make a difference in student learning, my experience and education make it possible. I was able to make a difference because students became aware of considering target audiences when developing a website project due to my instruction. The students were able to carry this consideration throughout the project from beginning to completion and the final result showed significant improvement. Through the Colleague Perspective survey and Expert Perspective readings and research, I learned that I am not alone in the quest to help students gain solid understanding on the concept of a target audience. It is evident that many others struggle with this same dilemma. I gained insight into how colleagues address this challenge in their courses and about what has and has not worked for them. 
My belief is that audience identification is a key piece of information needed to help make student projects successful. I also learned more about scenario-based learning. I learned that scenario-based learning does take a great deal of time to develop. However, this approach can help build students’ critical thinking skills and promote the transfer of learning. By presenting a scenario, the learner can more easily identify with the target audience. This helps the learner identify demographics and key elements about the audience that will aid them in designing and developing digital media projects. 
If I were to do a study similar to this one in the future, I would use my FLO#2 as my FLO#1. The reason for this is because as challenging as it is to work with teaching students about target audience identification, I found myself much more interested in the development, implementation, and feedback/evaluation of the project for FLO#2. FLO#1 was difficult to obtain data as the key item I was looking at was part of a larger grading rubric, so it took much longer to gather the data and generate the results.
I would also switch FLO#1 and FLO#2 because the impact on student learning for path writing seems to carry a greater significance in web development than does target audience identification. Both are vitally important, but if a student cannot write the path to files, the website is not functional. If the student misidentifies the target audience, the website still functions.
If further research was to be done on this FLO, it would need to involve a mock client. At this point, the project and audience are fictitious so no further audience research can be conducted.
[bookmark: EssComp1][bookmark: _Toc335661082]Essential Competency (in alphabetical order)
[bookmark: _Toc335661085]Evidence of Learning 
Learning-Centered Teaching Practice 
Performance Indicators: 
· employ strategies that engage students to become more active learners (e.g., reference interviews, counseling inquiry, engaging lectures, classroom discussions, case studies, scenarios, role-play, problem-based learning, inquiry-based learning, manipulatives, etc.) 

Since this FLO created a scenario-based learning activity to help students identify the target audience for a project, students became more actively engaged in the learning process. Not only did students have the opportunity to identify a target audience for a fictitious product, but they also had the opportunity to create their very own target audience by identifying some demographics. Students were able to then apply these identification techniques to a new web design project. 

This project can be used again in the future for any class that incorporates Target Audience identification into the curriculum. The final project would need to be modified to fit the content of the course, but the activity itself could benefit other courses.
If this project was to be redone, the only item I would change is to include a real-life client and audience research analytics.

· employ methods that develop student understanding of discipline’s thinking, practice, and procedures 

The activity in this FLO helped the students to understand the thinking, practice, and procedures of Digital Media as every project will need to consider the target audience when planning and developing the project. All digital media projects consider the audience during planning so that the design and development of the project can meet the needs of the target audience. This activity may be the first time the students have considered the target audience when they are creating a digital media project, but certainly will not be the last time the target audience is considered. 

Students think about the target audience, practice identifying the demographics of that audience, and follow procedures to meet the needs of that target audience. Students learn about surveys and other research techniques that will be used in industry to discover the needs of the target audience. In the future, having a real-life project will assist students in practicing the techniques to uncover the demographics of the audience and consider those needs when designing and developing the project.

Outcomes-Based Practice 
Performance Indicators: 
· help students understand their growth in the acquisition of student core competencies (Think, Value, Communicate & Act) and program learning outcomes

Students should understand their growth in the “Think” core competencies as they are learning a new concept about target audiences and students must think to apply this concept to a new situation. The program learning outcomes which the student is growing in are:
     *	Solve industry-related problems.
     *	Write and speak the language of the industry effectively.

The student is solving an industry-related problem because in Digital Media, the audience drives most of our decisions related to the look and feel of a project as well as the content. The student is also writing and speaking the language of the industry as evidenced in the proposal and the final project presentation. 

There is not really anything I would do differently in this situation to solve an industry-related problem. The competencies presented in this activity are relevant to writing and speaking the language of industry effectively. This scenario is a textbook example of solving industry-related problems.

· ensure that unit, course, and program learning outcomes are current and relevant for future academic work and/or vocational and employment opportunities

This unit has been updated to reflect industry practices of designing for the target audience and practicing implementation of the target audience all the way through the course. Also, the program outcomes directly linked to this competency include, “Solve industry-related problems” and “Demonstrate professional behavior”. This FLO is relevant for future academic work as the course evolves more into the UX field, which is an up-and-coming field in Digital Media.

Future academics are predicted to still perform audience analysis and identify target audiences as this process is the foundation of planning digital media projects. In industry, some people have entire jobs identifying and analyzing target audiences for a project; I predict that target audience identification will only expand as a job and digital media professionals will incorporate more and more techniques to accurately identify target audiences.  


Scholarship of Teaching and Learning
Performance Indicators: 
 produce professional scholarly work (action research or traditional research) related to teaching and learning, that meets the Valencia Standards of Scholarship 

Some of the best parts of this FLO were the discussions I had with my students and peers regarding identifying target audiences. These discussions helped me to know that I was not the only instructor working to bridge the gap between identifying target audiences and completing a project based on the target audience. The work I did in this FLO to study the impacts of target audiences on web site design and development has been some of the most interesting work I have done at Valencia College to date. The discussions with students helped to identify where possible disconnects were between the target audience identification and the student evolving the target audience identification information into a final website project.
 build upon the work of others (consult experts, colleagues, self, students) 

This FLO activity has built upon the work of colleagues because the feedback colleagues had given on the survey directly impacted the evolution of this activity in the classroom. Colleagues feedback helped to form this activity and bring in the experience of others to my classroom. For example, providing the case study scenario activity helped to clarify concepts about target audiences for students. One colleague suggested asking students to use their mother or grandmother as the persona of a target audience can help students comprehend the concept. This idea is one that will be incorporated into this activity in future classes. 
 be open to constructive critique (by both colleagues and students) 

I believe I am open to constructive critique by both colleagues and students. I am hopeful that colleagues will offer constructive criticism of this activity and help it to further evolve in the future.  The students have contributed constructive feedback during discussions in the classroom on the project and the whole idea of a target audience. Students have said that using examples of every day off-the-shelf products and advertisements helps them to grasp the concept of target audiences and how the design of the product or advertisement reflects the demographics of the target audience. The Crest cavity creeps commercial example helped students to see that the audience for that ad campaign was young children learning to brush their teeth. 
 make professional scholarly work public to college and broader audiences through Valencia’s research repository and other means 

This teaching portfolio will be made available to colleagues and other professionals through sharing the document from TLA when requesting feedback as candidates are being considered for tenure. This portfolio will also be shared on my professional website, https://www.dranneross.com/ . The hope is that other professionals struggling with the target audience topic in related courses might use this study as a guide to help implement a similar project in other courses.
 collect evidence of the relationship of SoTL to improved teaching and learning 

I believe that my teaching and learning commitment has strengthened due to the completion of this FLO project. I have completed all the professional development courses throughout the tenure training process thus far. All this learning has most certainly had implications on my teaching and enhanced my knowledge and commitment to students.
 demonstrate use of current teaching and learning theory & practice 

After receiving my colleagues’ feedback in the survey at the beginning of my project planning process, I was able to implement their suggestions into my plan. I believe this helped me to have a more customized plan for Digital Media and website development. I was able to utilize pedagogies that I had not thought to use previously, and this expanded my knowledge and expertise on target audience identification. 

While this is not my first rodeo with scenario-based learning, this was the first lesson where I thought it out so particularly and was able to collect feedback from students and colleagues on the finished activity. The extra thought and planning that went into this activity helped me grow as an instructor and a curriculum developer. 

[bookmark: Dis1]Plan for Dissemination
I plan on uploading my ARP in the Atlas AR Builder and to distribute this portfolio to the dean and panel members during the Spring 2023 semester. 
[bookmark: FLO1Artifacts]Supporting Artifacts for FLO#1
Include supporting artifacts such as teaching/learning tools, assessment tools, data results, and student work in appendix to FLO#1. Use consistent terminology when referring to artifacts in text and labeling the artifacts. Remove students’ names from student work.


1. FLO1_Artifact #1 Colleague Survey & Results
2. FLO1_Artifact #2 Target Audience Worksheet Activity
3. FLO1_Artifact #3 Final Project Grading Rubric
4. FLO1_Artifact #4 Final Project Examples with Grading Feedback


[bookmark: F1A1]FLO 1_Artifact 1 Colleague Survey and Results







[bookmark: F1A2]FLO 1_Artifact 2 Target Audience Worksheet Activity



[bookmark: F1A3]FLO 1_Artifact 3 Final Project Grading Rubric



[bookmark: F1A4]
FLO 1_Artifact 4 Final Project Examples with Grading Feedback
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IV. [bookmark: FLO2]Faculty Learning Outcome #2
[image: ]
Entire FLO#2 will be evaluated for effectiveness of presentation: 
Each section should be written clearly and coherently and presented and edited professionally.



Faculty Learning Outcome #2
Approved FLO #2


FLO 2 Statement: Develop a challenge-based learning activity to improve students’ ability to write relative paths for images and hyperlinks in website design.
Essential Competencies and Indicators Addressed: 
Add or subtract essential competencies and indicators as needed, with at least 2 indictors required per essential competency. For the SoTL essential competency, all indicators are required.


Assessment 
• communicate assessment criteria to students and colleagues 
• give timely feedback on learning activities and assessments

Inclusion and Diversity 
· design and support learning experiences that address students’ unique strengths and/or needs
· create a learning atmosphere with respect, understanding, and appreciation of individual and group differences

[bookmark: FLO2AdeqPrep]Adequate Preparation
Explain what you did – workshops, books, articles, conversations, etc. – to prepare to achieve the FLO. Preparation should be relevant, clearly described, and adequate to achieve the FLO. Preparation should synthesize and indicate understanding of relevant scholarship/pedagogy. List seminars, sources and references.


As an instructor, I have observed numerous times when students’ hyperlinks do not work and images do not display on websites. Upon investigation of the students’ code, the error most often occurs because the path to the destination page or to the image is not written correctly.
I remind students to provide instructions to the browser as to where to find the image or page in relation to the current page being coding. It starts with file structure. Some key questions to ask when writing paths are:
· Where is the current page stored? 
· Where are the images stored? 
· Where is the destination page stored?
· How do you navigate to the image or page from the current page? 
In addition to understanding paths, some students struggle with the <img> tag and its attributes. The syntax is the tag <img> followed by attributes and values. For example, 
<img src=”path”> 
The path is the location of the image. 
[image: A screenshot of a computer

Description automatically generated with low confidence]Here is a sample file structure:

In the example I provide, when coding the rocky.htm page which is stored inside the html folder and the goal is to display an image from the images folder, codded instructions need to tell the browser to go back one level out of the html folder, then go into the images folder, and finally, specify the filename. So, the path to display a file named rocky.jpg from the images folder from /html/page2.htm, the syntax would be:
<img src=”../images/rocky.jpg”>
The Use of “../” instructs the browser to go back one level.
Some students also struggle with hyperlinks. The hyperlink takes visitors to another page. The page may be within your site, or to a completely different website altogether. The tag for a hyperlink is <a>. The first attribute (tag characteristic) is <href> and the value is the path. Continuing our example of the the rocky.htm page, if the goal is to navigate to the bleu.htm page, the syntax would be as follows:	Comment by Georgetti, Cindi: I have no idea what an “attribute” is, so define it or use another word.
<a href=”bleu.htm”>
It is not necessary to navigate to any different folders to find the bleu.htm file. However, when navigating back to index.htm, useing “../”will instruct the browser to go back one level. Here is an example:
<a href=”../index.htm>
Another issue I have seen students demonstrate when writing a path is writing specific paths as absolute, which leads to a specific location, instead of relative, which leads within the site. To clarify, an absolute path would include the drive where the file is located, such as the hard drive (C:). If a path is written including the hard drive, and the website is uploaded to a server, the file won’t exist on the C: because the C: drive isn’t present; thus, the html code will return an error. Within a website, it is best to use the relative path, as no drive is indicated; therefore, the browser always looks within the website’s root folder to find other pages, images, documents, etc. For file management purposes, all pages except the home page (index.htm) should be inside an html folder and all images should be inside an images folder. The trouble arises when a student is trying to display an image on a page within the html folder. The student needs to first navigate out of the html folder then into the images folder. To back out of a folder, the … is used. Then, indicate the folder and filename.
Appropriate Methods
Explain the specific teaching methods, student learning activities, and assessment method(s) -- both formative and summative -- used to achieve this FLO, including specific steps and procedures. Also, describe learning experiences for students. Teaching and assessment methodology(ies) and strategies should be appropriate for achieving the FLO, should be clearly explained step by step, should be adequate to gauge the effectiveness of the FLO, and should follow the rigors of the discipline. The assessment plan should be comprehensive. Include references and links to relevant artifacts within this document.


[bookmark: FLO2Methods]
Methods
Student Learning Outcome(s)
Students will create image links and hyperlinks by writing accurate paths using HTML code.  

Performance Indicators of Student Learning Outcomes
· Manage files in a website
· Produce proper syntax for HTML coding
· Insert images into webpages using HTML code
· Create hyperlinks in a website with HTML code
Teaching Strategies of Student Learning Outcomes
The course that will be utilized for this FLO 2 is DIG2000 Introduction to Digital Media and Design. The final unit of this course deals with coding html to produce a short functional website including images and hyperlinks to each page from each page. At the start of the HTML unit, students will begin coding simple HTML pages using Notepad or TextEdit. 
Students attending my classes often have varying levels of knowledge on HTML coding, therefore, I begin with the basics so as not to exclude students who do not have a pre-existing understanding of HTML coding. The students begin by learning the basic tags including HTML, HEAD, TITLE, and BODY. They also learn about basic formatting of tags for: lists, bolding, H1-H6 headings, the P tag, and BR tags. Students are also taught how to insert images on webpages. 
Once students have a working knowledge of these fundamentals, they begin by creating multiple pages for a small site, which must include creating hyperlinks to navigate back and forth between pages. It is when students begin inserting images and creating hyperlinks that applying their understanding path writing becomes evident. Their ability to successfully include hyperlinks within their webpage allows me to gauge their retention and understanding of the subject matter and provides me with insight to any topics that need to be reinforced in subsequent lessons.
File management is key to developing a functional website. When students insert images or hyperlinks on pages of a website, the path (instructions to find the location of the image or page) is key to making the website functional. While writing paths is significant in most projects, it is especially important in creating html websites. 
Fall 2021	Implement activity on file management and writing paths
In the Fall of 2021, a mock website was created along with a Path Writing Worksheet to be implemented into a lesson delivered in DIG2000 face to face class. The mock website accompanied the instructor’s presentation, and the students worked along with me to write paths from and to various locations within the website. The worksheet was administered to gauge the students’ learning on path writing in HTML. Ironically, my semester evaluation by my campus dean, Dr. Eugene Jones, was conducted the day I did this path writing activity in class. The observation as well as the lesson went well. 
The activity was able to include a diversity of learning styles. The worksheet activity included visual learners; the discussion included auditory learners; and the path writing included tactile learners. 
The DIG2000 final project is a functional HTML website. The grading rubric contains an item related to functionality of hyperlinks and displaying images. The data from that particular item was analyzed to determine if there was an improvement in overall scores compared to a previous semester, Spring 2021.
Below are the steps listed during implementation of this activity:
Step 1:  Introduce file management for websites.
Discuss that because websites contain multiple files and read other files outside of the current file, file management is vitally important in website development. Explain that the home page of a website should always be called index.htm and should be stored on the root folder for the site. Inside the site folder, two sub-folders should be created, one for images and the other for html. The images folder contains all the images used on the website and the html folder contains all of the webpages in the site except the home page (index.htm).
Step 2:  Create a mock website with standard file management structure.
Using the file management tool on your computer, create a three-page website organizing the files into the html and images folder, and the index.htm stored on the root. (Artifact #5)
Step 3:  Create the Path Writing Activity.
Create an activity based on the mock website where students write paths to various pages and images from other pages within the website. Be sure to provide a variety of items in the activity to include writing back one level (../), in the same folder, and from the home page. (Artifact #6)
Step 4:  Review the path writing activity with students.
After students have had a chance to write the paths to the specified locations on the Path Writing Activity, review the correct paths with the class. Address any questions on absolute vs. relative paths when needed.
Step 5: Write code for inserting images and hyperlinks.
Now that students know how to write the paths, implement the paths into the HTML code for inserting images and hyperlinks.
Step 6:  Assign final website project.
Once students have had some practice with path writing for images and hyperlinks, assign the final 3-page website project, Artifact #7. 
Step 7:  Evaluate and provide feedback on final 3-page website.
After students have submitted their final site, evaluate the site according to the grading rubric (Artifact #8). Ensure that hyperlinks work and images display. Check the code to verify students’ code is clean and correct. Be sure to provide detailed feedback about the path writing in the Canvas feedback/comment box. If a student has any special accommodations in place, verbal feedback can also be recorded and included if necessary. If a student requests, feedback may be provided in a one-on-one Zoom meeting to assist students in understanding their mistakes.
[bookmark: FLO2AssmtStrategies]Assessment Strategies:
· Path Writing Activity: Formative
· Final Website File Management: Summative
· Final Website Functionality: Summative

[bookmark: FLO2SigResults]Significant Results
Evidence/artifacts, including applicable student work/feedback, should be sufficient to demonstrate achievement of the FLO. Explanation of the evidence should demonstrate that you have learned, achieved or accomplished the FLO. Student work/feedback, if applicable, should document the achievement of the goals of the FLO. Results should be insightfully explained, and additional questions for further exploration and revision of teaching/counseling/librarianship practices, if applicable, should be discussed. Include references and links to relevant artifacts within this document.





	 
	Spring 2021 Without Activity - Final Project Grades - Path Writing Points
	Fall 2021 With Activity - Final Project Grades - Path Writing Points

	Number of students:
	17
	8

	Average Points:
	38.24
	48.75

	Standard Deviation: 
	11.98191038
	3.535533906



A total of 22 students were in Group 1, Spring 2021, and 12 students in Group 2, Fall 2021. The students who did not complete the project were omitted from the data results. Therefore, five students were omitted from Group 1 and four students were omitted from Group 2.  The total number of points for this category in the final project rubric item for functionality of links and images was 50 (Artifact #8). The average for Group 1 was 38.24 and for Group 2 was 48.375. This number did not surprise me as I had expected higher grades from Group 2 with the activity and extra practice on path writing. 
As a result, I will continue to use this lesson in my DIG2000 courses. This extra lesson proved to benefit students evidenced by group 2 not having as many dead links or missing images. The lesson with activity clearly demonstrated a significant difference in student learning, retention and understanding of the subject matter. The class time spent on conducting this extra lesson has proven its effectiveness. Several students’ example code from Spring 2021 and Fall 2021 are available in Artifact #9.
I have learned from developing, implementing, and evaluating this lesson, that making the effort to design this extra lesson has improved student learning and their ability to write correct paths. I also learned that my assumptions about FLO#2 were correct as the evidence shows a significant improvement. In hindsight, the lesson could have also included not just path writing but more time distinguishing the difference between absolute and relative paths, which I believe would have benefitted the students.

Reflective Critique 
The reflections include what you learned completing ARP both in general and for each Essential Competency.

[bookmark: FLO2GenReflect]General Reflection
I learned quite a few things as I was completing this FLO. First, I discovered that with more thorough instruction on path writing, students get the concept relatively easily. I also found out that my method for managing files is not the only popular method. There are quite a few people using a similar method where the HTML files do not go inside an HTML folder, but on the root along with the index.htm file. I can see both pros and cons for this method. The pros are that path writing can be easier if all html files are stored on the root, but a main con is that with a large website, that could become difficult to manage. By having the index be the sole file on the root, it is very easy to locate it and write paths to and from it.
Through this activity, it became apparent that students liked this lesson and were not intimidated by writing paths after the instructor-led classroom activity. Students discussed their appreciation for this instruction method with me at the conclusion of the in-class activity. Students really got the hang of writing paths after several attempts. 
At the conclusion of my study, I determined that the most difficult concept for students was the ../ (go back one level for each level). Some students would forget the ../ while some other students seemed to always want to write the path from the index regardless of which page in the site he/she was coding. 
Plans for improvement are to implement the concept of ../ sooner in the html unit so that students are familiar with the idea earlier so that once we get to the path writing activity, the ../ won’t be a an unfamiliar concept. I also plan to teach both options for file management for a website, with and without the html folder for all files but the index. With that same thought, I intend to go one step further and present a more challenging method for very large sites where sub-folders are created inside the html folder for various sections of a website. 
[bookmark: FLO2Assmt]Assessment 
(Competent critical evaluation of methods and results used to demonstrate this essential competency in this FLO; insightful discussion of possible improvements)
· communicate assessment criteria to students and colleagues

This FLO was beneficial in helping me to reach the Assessment Competency because the activity I delivered to students provided them with the ability to self-assess when they are coding their final website project as the student would know with a test if their links were working and images were displaying when they previewed their site. While there is this activity for students to have the opportunity to practice writing paths, another formative assessment could be implemented to reinforce path writing knowledge before the final project is implemented.  This path writing activity could also be used later in web development when style sheets are introduced and students will need to link to an external style sheet by writing a path.

Having a grading rubric with functionality criteria enabled me to review the rubric with students and/or colleagues and communicate the expectations for evaluation. While this is certainly not the first time, I have used a rubric, I found this one incredibly helpful in determining how well the students were able to code their website. In order to more accurately account for the students understanding of the concepts, in the future, I plan to modify the number of points associated with path writing because if the paths are incorrect, the entire website is incorrect; this hugely impacts the student’s grade and could result in a failing grade for the project. 

· give timely feedback on learning activities and assessments

I was able to provide timely feedback on learning activities and assessments to students during the classroom lesson on writing paths. I could immediately review a student’s code during the activity to identify errors and immediately help the student to correct the code.  Activities that were submitted to/thru Canvas, there is a turnaround time to grade everyone’s activities and provide feedback to students. By conducting this activity in the classroom, student to get instantaneous feedback on where the error is and how to correct it. 

This idea of immediate feedback during the class activity could also be used if we were to do an interface critique session during class. The student would identify the target audience, show their interface layout, and receive immediate feedback from the instructor as well as the students. This idea will be implemented into the process in Spring 2023.

[bookmark: FLO2Comp]Inclusion and Diversity 
(Competent critical evaluation of methods and results used to demonstrate this essential competency in this FLO; insightful discussion of possible improvements.)
· design and support learning experiences that address students’ unique strengths and/or needs

I observed additional enthusiasm from students on this project when I provided a choice of topic. However, if options are wide open, I found that students have difficulty zoning in on a topic. But providing a range of topics to students they were able to choose allowed them to focus in on a topic of interest, but also gave them more ownership of their project. 

The website for the final project was selected by each student; they had the opportunity to select a topic that piqued their interest. If one student had a knack for art that student could choose to redesign the Luna Mosaic website. If another student was interested in reading, that student could elect to do their final website on the bookstore. 

· create a learning atmosphere with respect, understanding, and appreciation of individual and group differences

A learning atmosphere of respect, understanding, and appreciation of differences, I believe, is always in my classroom. This project helped me to work on my understanding of those students who were not able to catch onto coding as quickly as some other students. I was able to work individually with students who needed extra help, or I could pair students up so they could work together and learn from each other. I enjoyed seeing the “light go on” in student’s eyes when they understood how the file management structure worked with the paths. 

Students’ differences in learning styles were considered; therefore, the lesson was designed to be inclusive of visual, auditory, and tactile learning styles. Students who learned visually were able to see the examples; students who learned best through auditory were able to hear and participate in the verbal discussion; and students who learn best by doing were able to practice the coding.



[bookmark: FLO2Artifacts]Supporting Artifacts for FLO #2
Include supporting artifacts such as teaching/learning tools, assessment tools, data results, and student work in appendix to FLO#2. Use consistent terminology when referring to artifacts in text and labeling the artifacts. Remove students’ names from student work.


1.	FLO2_Artifact #5 Mock Website File Management
2.	FLO2_Artifact #6 Path Writing Activity
3.	FLO2_Artifact #7 Final 3 Page Website Project
4.	FLO2_Artifact #8 Final 3 Page Website Project Grading Rubric
5.	FLO2_Artifact #9 Sample Student Code for Final 3 Page Website Project
[bookmark: F2A5]
FLO2_Artifact #5 Mock Website File Management
[image: Graphical user interface

Description automatically generated]
[image: Graphical user interface, application, table

Description automatically generated]  [image: Graphical user interface, text, application, email

Description automatically generated]



[bookmark: F2A6]FLO2_Artifact #6 Path Writing Activity
Directions:
[image: Graphical user interface, text, application

Description automatically generated][image: Graphical user interface, application

Description automatically generated]Write the proper path for each of the scenarios listed below using the provided file structure.
[image: Graphical user interface, text, application

Description automatically generated]
















1. You are on the index.htm page. Write the path to get to the rocky.jpg file.



2. You are on the bleu.htm page. Write the path to get to the bleu.jpg file. 



3. You are on the index page. Write the path to get to the squirt.htm file.

[bookmark: F2A7]
FLO2_Artifact #7 Final 3 Page Website Project
For this project, you will code in Notepad or TextEdit a 3-page website, following the home page naming convention of index.htm. Choose a project, hobby, job, or something of interest to you, and make a 3-page website about that topic. Here are the requirements which must be included:
· Navigation from each page to every other page
· Each page must contain at least one image (optimized in Photoshop - i.e. touched up)
· Include text which is formatted using the Heading tags logically (h1-h6 or any combination of)
· Include at least one ordered list 
· Include at least one unordered list
· At least 3 paragraphs on each page of at least 3-4 sentences for each paragraph
· Unique page titles on each page
· Verify that your site meets accessibility standards
· Zip your website up and submit the zipped file
Have fun with this one! It's your final project for the course! Once you complete this, you've made it!




[bookmark: F2A8]FLO2_Artifact #8 Final 3 Page Website Project Grading Rubric


	Criteria
	Points

	The home page is named correctly, and files are zipped correctly
	10

	Images are relevant and optimized
	10

	Hyperlink’s function and images display
	50

	Professionalism of coding and appropriate page titles present on each page
	10

	All required elements are present
	10

	Website meets accessibility standards
	10

	Total
	100





[bookmark: f2A9]FLO2_Artifact #9 Sample Student Code for Final 3 Page Website Project 
Spring 2021
[image: Graphical user interface, text

Description automatically generated]
Hello Student,
Thank you for your submission. In reference to your hyperlinks and images, you have used absolute paths instead of relative paths. The only place these paths will be valid is on your computer. Remember the relative paths as we will be moving sites around and your absolute paths will not be available.
Anne

Spring 2021
[image: Graphical user interface, text

Description automatically generated]
Hello Student,
Thank you for your submission. In reference to your images, you have used an absolute path mapped directly to your hard drive instead of a relative path, relative within the site. The only place this path will be available is on your computer. Remember to write relative paths as we will be moving sites around and your absolute paths will not be available.
<img src=”images/aruba.jpg”></img>
Anne



Fall 2021

 [image: Text

Description automatically generated]
Hi Student,
Great work on writing paths for your images and your hyperlinks. Your code is clean and accurate for relative path writing! These paths should work regardless of what location you have your site stored on! Well done!
Anne


Fall 2021

[image: Graphical user interface, text

Description automatically generated]
Hi Student,
Nice job on writing the paths for your hyperlinks and images. You wrote these paths to be relative within the site which is exactly what you are supposed to do. No matter where you store your site, these paths should work without faltering!
Anne



[image: ]
V. [bookmark: FLO3]Faculty Learning Outcome #3
[image: ]
Entire FLO#3 will be evaluated for effectiveness of presentation: 
Each section should be written clearly and coherently and presented and edited professionally.


Faculty Learning Outcome #3
Approved FLO#3


FLO Statement: Develop an instructional video to assist students with virtually presenting to clients in a professional manner.

Essential Competencies and Indicators Addressed: 
Add or subtract essential competencies and indicators as needed, with at least 2 indictors required per essential competency. For the SoTL essential competency, all indicators are required.


Professional Commitment 
· stay current in discipline/academic field (e.g., professional organizations, conferences, journals, reading in the discipline, field work or clinical experience, etc.)
· stay current with technological tools and/or platforms within discipline and at the college

LifeMap 
· establish student & faculty contact that contributes to students’ academic, personal, and professional growth 
· employ digital tools to aid student contact (e.g., Atlas, MyPortfolio, Blackboard, Ask-A-Librarian, email, etc.)




[bookmark: FLO3AdeqPrep]Adequate Preparation
Explain what you did – workshops, books, articles, conversations, etc. – to prepare to achieve the FLO. Preparation should be relevant, clearly described, and adequate to achieve the FLO. Preparation should synthesize and indicate understanding of relevant scholarship/pedagogy. List seminars, sources and references.


Students will need to regularly deliver professional presentations in the workplace. Now, with COVID, they may also need to do this in a virtual environment. Prior to COVID, students in the web program concentration in Digital Media have not had to deliver virtual presentations. Even when COVID is over, there may still be a need for students to practice delivering professional presentations in a virtual environment, preferably, in Zoom.
I reviewed quite a variety of YouTube videos on delivering Zoom presentations and researched virtual presentations as well as virtual meeting etiquette. I found an article, “The Do’s and Don’ts of Virtual Meetings” by U.S. News and World Report at https://money.usnews.com/careers/articles/the-dos-and-donts-of-virtual-meetings to be a helpful resource. Also, an article from Magnetic Speaking called, “9 Important Virtual Presentation Tips for You” available at https://magneticspeaking.com/9-important-tips-for-virtual-presentations/ was very informative and helped me to select key topics to include in the instructional video. Information at Rigorous Themes provides an article called “15 Virtual Meeting Etiquette Guidelines & Ground Rules” which helped to provide me insight on conduct to be demonstrated during virtual meetings.
[bookmark: FLO3ApprMeth]Appropriate Methods
Explain the specific teaching methods, student learning activities, and assessment method(s) -- both formative and summative -- used to achieve this FLO, including specific steps and procedures. Also, describe learning experiences for students. Teaching and assessment methodology(ies) and strategies should be appropriate for achieving the FLO, should be clearly explained step by step, should be adequate to gauge the effectiveness of the FLO, and should follow the rigors of the discipline. The assessment plan should be comprehensive. Include references and links to relevant artifacts within this document.


Professional presentation delivery in either the in person or virtual environment may be implemented in multiple courses. For this presentation, the course this FLO will focus on is DIG2500 Fundamentals of Interactive Design. The anticipated timeline for delivery is Spring 2021. Project development began in Fall of 2020. The learning video tutorial was completed and delivered to students in Fall of 2021. To access the learning tutorial, please click here.
Timeline for implementation:
Spring 2021: Develop the eLearning interactive video for Zoom presentations.
Fall 2021: Implement the video as a learning tool prior to the students’ final presentation.
This unit will be evaluated with a comprehensive grading rubric (Artifact #10) to address key components on virtual or face to face presentations. The criteria will include introduction, outline, content, demonstration, summary, fielding of questions, and software tool usage.
[bookmark: FLO3SigResults]Significant Results
Evidence/artifacts, including applicable student work/feedback, should be sufficient to demonstrate achievement of the FLO. Explanation of the evidence should demonstrate that you have learned, achieved or accomplished the FLO. Student work/feedback, if applicable, should document the achievement of the goals of the FLO. Results should be insightfully explained, and additional questions for further exploration and revision of teaching/counseling/librarianship practices, if applicable, should be discussed. Include references and links to relevant artifacts within this document.


	 
	Spring 2021 Without Tutorial - Final Project Presentation
	Fall 2021 With Tutorial - Final Project Presentation

	Number of students:
	7
	19

	Average:
	82.71
	100.00

	Standard Deviation:
	4.029652
	0



The results of this FLO surprised me the most. I thought a bigger difference would have occurred with FLOs 1 & 2 than with FLO3, but this FLO has the biggest difference. Group 1 had 7 students who presented the final project. This is after omitting 3 students from the roster who had not presented. So, a total of 10 students were in the course.  Group 2 had 22 students, 19 of whom presented. The average score for Group 1 was 82.71% whereas Group 2 was significantly higher at 100%. Group 2 seemed to be very in tune with the Zoom environment as they had gotten used to it since COVID began, and in addition, had the extra instruction of the instructional video along with the Grading Rubric (Artifact #10) to use in preparation. Therefore, the overall presentation scores were significantly higher than expected.
I believe the activity was very popular in Group 2 with the students making online alternatives to traditional education in light of the COVID-19 Pandemic. This pandemic may also have been responsible for the significant difference in class size between Groups 1 and 2. 
The tutorial seemed to be a fun learning activity as students were able to interact with it and watch it rather than read it or apply too much critical thinking. The tricky part for the students was conquering the fear of presenting on video and recording it. The standard deviation had quite a wide range at 4.02 for Group 1 and 0 for Group 2. This wider spread is likely a result of the difference in the number of students in each group.
Reflective Critique 
The reflections include what you learned completing ARP both in general and for each Essential Competency.

[bookmark: FLO3GenRefl]General Reflection
My general reflection of FLO #3 is positive because students verbally conveyed to me after viewing the interaction, that they enjoyed the interactive format and found it easy to follow. I really enjoyed designing and developing the instructional video for this activity. Should I do this activity again in the future, I might spend more time fine tuning and expanding the instructional video by providing an example video presentation rather than just instructions on using Zoom and virtually presenting and attending meetings. I would also send out a survey to students to gauge what they liked best about the instructional video and what they would like to see done differently. 
The nice thing about an instructional video such as this is that it is applicable to any virtual presentation or meeting, not just for DIG2500. Regardless of discipline, an instructional video on virtually presenting would be applicable to anyone doing a virtual presentation. 
A link to the instructional video may be found by clicking this link: Virtual Presentations in Zoom | Review 360 (articulate.com)
Links to student presentations may be found in Artifact #11. The videos are available exclusively for this panel’s review and will be removed once the panel review has been completed for the sake of each student’s privacy. The Grading Rubric for the presentations may be found in Artifact #10.
[bookmark: FLO3Competencies]Professional Commitment 
· stay current in discipline/academic field (e.g., professional organizations, conferences, journals, reading in the discipline, field work or clinical experience, etc.) 

This FLO helped me to stay current in the technology field by implementing the Zoom technology in my classroom; the reading I had done to prepare the instructional video enhanced my knowledge of the Zoom technology as well as my understanding of the professional etiquette needed to adequately prepare for and conduct a Zoom presentation session. I have also learned about virtual presentation etiquette and netiquette. I was able to review quite a bit of literature on virtual meeting conduct which was evidenced by incorporating tips and tricks as well as tools and techniques into this FLO project.

•	stay current with technological tools and/or platforms within discipline and at the college

This FLO helped reinforce the Professional Commitment competency because it forced me to continually stay current with the technology trends. Zooming is a current industry trend and had become one during the COVID outbreak. While I knew how to use Zoom from a layman’s perspective, the project forced me to become an expert and help guide my students to becoming more than proficient in not only the Zoom tool, but also in delivering content virtually.
The college had implemented Zoom into the curriculum during the COVID Pandemic. While I had the opportunity to utilize Zoom for college meetings and meetings with colleagues, I embraced this chance to utilize the technology with students for more than just an informal discussion or demonstration meeting. I was able to use the applicable technology not only in my classroom, but also relate the technology to the field of Digital Media. There are always new and upcoming technology tools, and as a professional of Digital Media, I am anxious to see what’s next!
                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                
LifeMap 
· establish student & faculty contact that contributes to students’ academic, personal, and professional growth 

By introducing the Zoom and virtual presentation environments to students, it made a newer form of contact between students and faculty the norm. The experience of presenting final projects via a Zoom Recording allowed students to grow professionally in the Digital Media world and begin to feel comfortable and confident with the newest communication tool used in industry today. It established a virtual form of contract between the professor and the students that is one step above synchronous communication in the online environment.

· employ digital tools to aid student contact (e.g., Atlas, MyPortfolio, Blackboard, Ask-A-Librarian, email, etc.)

I was able to employ digital tools to aid in student contact and assist students with their time management skills because the presentation length was to be between 3 and 4 minutes. Now that Zoom is implemented into the Canvas environment, students can use Zoom easily and record to the cloud with a few simple clicks. 

Additionally, I can use Zoom to meet with students and do demonstrations on an individual as needed basis as well as in a virtual group setting. This allows me to provide enhanced customer service to students from anywhere with internet access. This ability has proven to be a vital tool leading to student success.



[bookmark: FLO3Artifacts]Supporting Artifacts for FLO #3
Include supporting artifacts such as teaching/learning tools, assessment tools, data results, and student work in appendix to FLO#3. Use consistent terminology when referring to artifacts in text and labeling the artifacts. Remove students’ names from student work.


1. FLO3_Artifact #10 Virtual Presentation Grading Rubric
2. FLO3_Artifact #11 Student Video Presentations


[bookmark: F3A10]FLO3_Artifact #10 Virtual Presentation Grading Rubric
	
Criteria
	Points

	The student introduces him/herself and the selected project.
	10

	The student walks the audience through the eLearning project and discusses the project development
	30

	The student concludes by addressing what he/she learned during the project
	15

	Student practices etiquette for virtual technology presentation
	20

	The student dresses professional and maintains eye contact with the audience
	25

	Total
	100





[bookmark: F3A11]FLO3_Artifact #11 Student Video Presentations

Student 1
https://www.youtube.com/watch?v=VCVZAv8XaBk 

Student 2
https://www.youtube.com/watch?v=hLzaeGUyFnw

Student 3
https://www.youtube.com/watch?v=5jnkDMj_jpg 
FLO#1 - Target Audience




Spring 2021 Without Activity - Target Audience Statement 
(20 points)	Fall 2021 With Activity - Target Audience Statement (20 points)	9.1052631578947363	10.818181818181818	Semester of data collection


Score



FLO 2: Path Writing




Spring 2021 Without Activity - Final Project Grades - Path Writing Points	Fall 2021 With Activity - Final Project Grades - Path Writing Points	38.235294117647058	48.75	


FLO#3 - Zoom Presentation



Spring 2021 Without Tutorial - Final Project Presentation	Fall 2021  With Tutorial - Final Project Presentation	82.714285714285708	100	Semester of Data Collection


Score
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VALENCIA Portfolio Review Panel Report

1

This report is a consolidation of the review panel's assessment of the portfolio. One unified report should be sent to the
tenure candidate by the dean after the ILP/Portfolio Review Panel meetings. The report should reflect the consensus of
the ILP/Portfolio Review Panel with the full balance of findings, including the strengths and areas needing improvement.

The report is completed by the dean/director. All panelists, including the dean/director, will sign and date the
completed report as approval of the contents, prior to sending it to the candidate. The report is then sent to the

candidate and the TLA within two weeks of the panel review meeting.

For each element, the panel will provide feedback on:
o Strengths

o Areas needing improvement

e If incomplete or not yet acceptable, specific feedback regarding the necessary changes to move

from incomplete/not yet acceptable to an acceptable level is required. All feedback should be aligned

with the corresponding criteria statement.

= If acceptable, specific feedback for improvement to move from acceptable to exemplary should be

provided. All feedback should be aligned with the corresponding criteria statement. If marked acceptable,

changes are suggested, but not required.

Note: This form will contain all feedback related to the review panel's assessment of the portfolio. No separate document

or email will be used for this purpose.

Complete the gray form fields below. Advance by using the “tab” key.

Faculty Candidate’s Name Anne Ross gg?g Meeting 05-23-22
Approval
Dean/Director Name Eugene Jones Signature and 06-11-22
Date
. . Approval
Panelist Name Kristy Pennino Signature and 06-11-22
Date
. Vishman Kunu Approval
Panelist Name Signature and 06-13-22
Date
. Approval
Panelist Name Meg Curtiss Signature and 06-13-22
Date
Date Report Sent to Candidate and TLA 06-20-22
BACKGROUND AND DOCUMENTATION FROM THE ILP SUBMISSION
These are not assessed; however, they must be included in the portfolio.
@ YES E] NO Educational & Professional Background (Brief Resume)
[]ves (O] No ILP Report
UPDATED TRANSCRIPTS
@ YES |:| NO Professional Development Transcripts

Revised 5.3.22
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		Faculty Candidates Name: Anne Ross

		Panel Meeting Date: 05-23-22

		Approval Signature and Date: Eugene Jones

		Approval Signature and Date_2: 

		Approval Signature and Date_3: 

		Approval Signature and Date_4: 

		Date Report Sent to Candidate and TLA: 

		Educational & Professional Background: Yes

		Educational & Professional Background 2: Off
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VALENCIA

Portfolio Review Panel Report

PROFESSIONAL PHILOSOPHY
The candidate explains how and why they conduct their professional practice. Evidence of philosophy should align with the portfolio work
(departmental assignments notwithstanding).

STRENGTHS:

evidence of time spent improving from original version

IN THE SECTION BELOW, IF “INCOMPLETE/NOT YET
ACCEPTABLE”, PROVIDE SPECIFIC FEEDBACK OF NECESSARY
CHANGES FOR CANDIDATE’S WORK TO RECEIVE AN

[]

Not Yet Acceptable | teaching and learning

Philosophy clearly stated and supports teaching &

@ Acceptable learning; portfolio work aligns with aspects of the
philosophy
|:| Exemplary Acceptable + insightful

BONE | ACHIEVEMENT LEVEL CRITERIA STATEMENT “ "
‘ACCEPTABLE” ACHIEVEMENT LEVEL. THE COMMENTS BELOW
MUST CONNECT THE CHANGES TO THE CORRESPONDING
CRITERIA STATEMENT.
Incomplete / Philosophy not clearly stated or does not support

CHANGES TO MOVE FROM
ACCEPTABLE TO EXEMPLARY ARE
RECOMMENDED & MAY ONLY BE
NOTED HERE

include statements of practiced philosophy, including how and why the practices are
implemented

EFFECTIVE PRESENTATION OF ENTIRE PORTFOLIO

IN THE SECTION BELOW, IF “INCOMPLETE/NOT YET
ACCEPTABLE”, PROVIDE SPECIFIC FEEDBACK OF NECESSARY
CHANGES FOR CANDIDATE’S WORK TO RECEIVE AN

Ol

Not Yet Acceptable | edited professionally

[l

Acceptable professionally

Written clearly and coherently; presented and edited

[l

Exemplary Acceptable + polished presentation

BONE | ACHIEVEMENT LEVEL CRITERIA STATEMENT . "
‘ACCEPTABLE” ACHIEVEMENT LEVEL. THE COMMENTS BELOW
MUST CONNECT THE CHANGES TO THE CORRESPONDING
CRITERIA STATEMENT.
Incomplete / Not written clearly or coherently; not presented and several items are below p rofessional

standards, including: poor editing,
including unnecessary text, no
adherence to requested items in
description of area; candidate unsure of
location of reference data. Candidate

CHANGES TO MOVE FROM
ACCEPTABLE TO EXEMPLARY ARE
RECOMMENDED & MAY ONLY BE
NOTED HERE

FACULTY LEARNING OUTCOME #1: ACTION RESEARCH PROJECT

FLO | CLEAR GOALS
#1 Abstract: Clear and concise summary of project’s purpose, methods, and results
Research Question included and aligned with the FLO
IN THE SECTION BELOW, IF
“INCOMPLETE/NOT YET ACCEPTABLE”,
PROVIDE SPECIFIC FEEDBACK OF
NECESSARY CHANGES FOR CANDIDATE’S
HONE ACHIEVEMENT LEVEL CRITERIA STATEMENT WORK TO RECEIVE AN “ACCEPTABLE”
ACHIEVEMENT LEVEL. THE COMMENTS
BELOW MUST CONNECT THE CHANGES TO
THE CORRESPONDING CRITERIA
STATEMENT.
1| Abstract not clearly stated
Incomplete / -
|:| Not Yet Acceptable 9 RQ is not clearly stated and/or does not relate to student
learning.
Acceptable 1| Abstract includes purpose, methods, and results of project

Revised 5.3.22






		STRENGTHS: evidence of time spent improving from original version

		CHANGES TO MOVE FROM ACCEPTABLE TO EXEMPLARY ARE RECOMMENDED  MAY ONLY BE NOTED HERE: include statements of practiced philosophy, including how and why the practices are implemented


		CHANGES TO MOVE FROM ACCEPTABLE TO EXEMPLARY ARE RECOMMENDED  MAY ONLY BE NOTED HERE_2: 

		STATEMENT: 

		Check Box12: Off

		Check Box13: Yes

		Check Box14: Off

		Check Box15: Yes

		Check Box16: Off

		Check Box17: Off

		Check Box18: Off

		Text125: 

		Text126: several items are below professional standards, including: poor editing, including unnecessary text, no adherence to requested items in description of area; candidate unsure of location of reference data.  Candidate should cross reference with TLA resources readily available
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VALENCIA Portfolio Review Panel Report 3

@ 9 RQ is clearly stated and relates to student learning and aligned
with FLO
|:| E | 1| Acceptable + clearly articulated and concise
xempla
pary 2| RQ s polished and aligned with FLO

CHANGES TO MOVE FROM ACCEPTABLE unsure of the context of diversity in the statement remove reference to diversity or clarify how it is applied in this context. For clarity in your
TO EXEMPLARY ARE RECOMMENDED & statement: Consider rewording so that diversity is not before “target audience". For example, "target audiences that are different from themselves".
MAY ONLY BE NOTED HERE

FLO | ADEQUATE PREPARATION FOR ARP

#1 Discussion of candidate's reflection (Self-perspective) and consultation with others (Student, Colleague, and Expert perspectives) that
helped prepare them for this project. See the Action Research Elements for relevant questions candidates address in each perspective.

IN THE SECTION BELOW, IF
“INCOMPLETE/NOT YET ACCEPTABLE”,
PROVIDE SPECIFIC FEEDBACK OF
NECESSARY CHANGES FOR CANDIDATE’S
WORK TO RECEIVE AN “ACCEPTABLE”
ACHIEVEMENT LEVEL. THE COMMENTS
BELOW MUST CONNECT THE CHANGES TO
THE CORRESPONDING CRITERIA
STATEMENT.

EONE ACHIEVEMENT LEVEL CRITERIA STATEMENT

Discussion of four perspectives (student, colleague, expert, and

(O] Il\rl]gtoYme?tlitScieptable self) insufficient to document relevant information; one or more fails to integrate Valencia
perspectives missing college student
Documents the relevant information from four perspectives in ;

[] | Acceptable rolation to the question perspective. Address

I:‘ Exemplary Acceptable + integrates and synthesizes the relevant information exaCtly Why students are

tnahla A idAantifis A

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

Revised 5.3.22



http://valenciacollege.edu/faculty/development/tla/actionResearch/elements.cfm



		CHANGES TO MOVE FROM ACCEPTABLE TO EXEMPLARY ARE RECOMMENDED  MAY ONLY BE NOTED HERE_3: unsure of the context of diversity in the statement remove reference to diversity or clarify how it is applied in this context. For clarity in your statement: Consider rewording so that diversity is not before "target audience". For example, "target audiences that are different from themselves". 


		CHANGES TO MOVE FROM ACCEPTABLE TO EXEMPLARY ARE RECOMMENDED  MAY ONLY BE NOTED HERE_4: 

		Check Box19: Yes

		Check Box20: Off

		Check Box21: Yes

		Check Box22: Off

		Check Box23: Off

		STATEMENT Extended: 

		Feedback 1: fails to integrate Valencia college student perspective. Address exactly why students are unable to identify a relevant target audience. Fails to reflect on findings from peers.  In expert perspective, there are no citations or other academic references.  What was learned from research conducted?  Need to reflect on the survey findings instead of merely present the findings. 

Revisit each perspective category and add a reflection regarding how these things influenced your project and rubric modifications. Connect findings with specific decisions made for any teaching activities, presentations, lectures, rubrics, etc. that you decided to design or modify. 

Need to include Valencia (current) student perspectives







image7.emf

VALENCIA

Portfolio Review Panel Report

FLO | APPROPRIATE METHODS FOR ARP

#1 1. Student Learning Outcome (SLO)
2. Performance Indicators
3. Teaching Strategies of SLO
4. Assessment Strategies of SLO
5. Action Research Methodology Design
AONE ACHIEVEMENT LEVEL CRITERIA STATEMENT IN THE SECTION BELOW, IF
“INCOMPLETE/NOT YET ACCEPTABLE”,
PROVIDE SPECIFIC FEEDBACK OF
NECESSARY CHANGES FOR CANDIDATE'’S
WORK TO RECEIVE AN “ACCEPTABLE”
ACHIEVEMENT LEVEL. THE COMMENTS
BELOW MUST CONNECT THE CHANGES TO
THE CORRESPONDING CRITERIA
STATEMENT.
SLO not results-oriented, not clearly written nor measurable missing details such as
Indicators do not identify the discrete traits of mastery tlm,e“_n,e’ Strategles’
definition of the target
0] Incomplete / Strategies not appropriate for achieving the SLO audience. need to be
Not Yet Acceptable 9l ppropri leving '

Assessment(s) do not adequately measure the identified
indicators

The AR methodology design may not be replicable and does not
provide feedback that informs your practice

more specific about the
project assigned to
students and what part of

|:| Acceptable

SLO results-oriented, clearly written & measurable

Indicators identify the discrete traits of mastery

Teaching strategies appropriate for achieving the SLO

Assessment(s) measure the identified indicators; some
formative & summative assessment tools evident

The AR methodology design is replicable and provides feedback
that informs your practice

[] Exemplary

SLO results-oriented, clearly written, measurable, and critical to
teaching and learning

Indicators clearly identify the discrete traits of mastery and
sequenced for optimum learning

Teaching strategies appropriate for achieving the SLO; follows
the rigors of the discipline

Assessment(s) measure the identified indicators;
comprehensive set of formative and summative assessment
tools evident

The AR methodology design is replicable and provides feedback
that informs your practice; feedback informs you in areas you
were seeking to improve

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

FLO | SIGNIFICANT RESULTS FOR ARP

#1 Project Results

e Evidence (supporting artifacts) sufficient to demonstrate the achievement of the FLO
e Explanation of the evidence (supporting artifacts) demonstrates that the candidate has learned, achieved, or accomplished the FLO
e Student work/feedback, if applicable, documents the achievement of the goals of the FLO (not necessarily relevant to all FLOs)

Z0NE ACHIEVEMENT LEVEL

CRITERIA STATEMENT

IN THE SECTION BELOW, IF
“INCOMPLETE/NOT YET ACCEPTABLE”,
PROVIDE SPECIFIC FEEDBACK OF
NECESSARY CHANGES FOR CANDIDATE’S
WORK TO RECEIVE AN “ACCEPTABLE”
ACHIEVEMENT LEVEL. THE COMMENTS
BELOW MUST CONNECT THE CHANGES TO
THE CORRESPONDING CRITERIA
STATEMENT.

IE Incomplete /

Results are not analyzed in relation to the original question

Revised 5.3.22






		CHANGES TO MOVE FROM ACCEPTABLE TO EXEMPLARY ARE RECOMMENDED  MAY ONLY BE NOTED HERE_5: 

		Check Box24: Yes

		Check Box25: Off

		Check Box26: Off

		Text29: missing details such as timeline, strategies, definition of the target audience.  need to be more specific about the project assigned to students and what part of that project specifically incorporates the newly included target audience requirements. WHAT IS THIS NEW THING? Give a timeline for when students are assigned the project and when they complete the new target audience aspect of the project requirement. provide more details. Missing any teaching lectures, activities, or strategies that support your new assignment.  Faculty should be able to duplicate your ARP to implement in their classroom. They are going to need a lot more details to do that. 

		Text30: 

		Text31: 

		Check Box32: Yes
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VALENCIA
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Not Yet Acceptable
|:| Acceptable Results are analyzed in relation to the original question
I:' E Acceptable + description of how results will inform your practice and
xemplary i . .
impact student learning are included

no student artifacts, no
indication that students
completed the assignment.

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

FLO | GENERAL REFLECTION ON THE ARP
#1 In general, candidate reflects on what was learned while completing the Action Research Project and
how this might improve future work.
AONE ACHIEVEMENT LEVEL CRITERIA STATEMENT IN THE SECTION BELOW, IF
“INCOMPLETE/NOT YET ACCEPTABLE”,
PROVIDE SPECIFIC FEEDBACK OF
NECESSARY CHANGES FOR CANDIDATE’S
WORK TO RECEIVE AN “ACCEPTABLE”
ACHIEVEMENT LEVEL. THE COMMENTS
BELOW MUST CONNECT THE CHANGES TO
THE CORRESPONDING CRITERIA
STATEMENT.
Incomplete / AR project is only summarized or reviewed .
[C] | Not Yet Acceptable candidate does not reflect
L] Acceptable Reflection relates students' and candidate’s learning to the research | ON outcome of the FLO,
P project and includes plan for improvement pane| unsure how FLO
I:' Exemplary Acceptable + insightful analysis with clear plans for revision affected professiona|
CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE
FLO | CRITICAL EVALUATION OF EACH ESSENTIAL COMPETENCY IN ARP
#1 e Explanation of how the methods used to demonstrate this Essential Competency in this FLO aided student learning and helped the
candidate to become a better counselor, teacher, or librarian
e Explanation of how the methods used in demonstrating this Essential Competency might be improved
e References to candidate's general practice outside the portfolio should be omitted
e Approximately 1/2 page to 1 page for each specified Essential Competency
COMPETENCIES COMgE'IEEIGCIES lNCOAA(;IJ-IIEEg'E/A EEET YET ACCEPTABLE EXEMPLARY IN THE SECTION BELOW, IF
DEMONSTRATED “INCOMPLETE/NOT YET ACCEPTABLE”,
IN THIS FLO PROVIDE SPECIFIC FEEDBACK OF
NECESSARY CHANGES FOR CANDIDATE’S
WORK TO RECEIVE AN “ACCEPTABLE”
ACHIEVEMENT LEVEL. THE COMMENTS
BELOW MUST CONNECT THE CHANGES TO
THE CORRESPONDING CRITERIA
STATEMENT.
Assess only Insufflc[ent critical Compe?ent critical Acgeptable + | candidate did not provide required length of
the checked evaluation of methods evaluation of methods insightful feedback. Need to elaborate on how you
competencies and results used to and results used to discussion of | addressed each bulleted item under each
demonstrate this demonstrate the possible COTPE‘E"CYdYOU'Ve "Sged-hRefefence back to the
. . . . artifacts, evidence, and other supporting
_Esse_nt|al Co_mpetency se_lected |n<_j|cators of improvements | |t n you've already provided up to this point.
in this FLO: little or no this Essential
discussion of possible Competency in this There's a significant amount of L-C Teaching
improvements FLO: sufficient practice, activities, and strategies omitted from this
s . entire FLO, which would make it impossible for you
.dISCUSSIOn of possible to reference back to it in this section.
improvements
Assessment |:| |:| I:‘ |:|
Inclusion and
Diversity |:| |:| I:‘ |:|
L-C Teaching
Practice N m N N
Hfema [] [] L] []
Outcomes-
based Practice |:| @ I:‘ |:|

Revised 5.3.22
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		CHANGES TO MOVE FROM ACCEPTABLE TO EXEMPLARY ARE RECOMMENDED  MAY ONLY BE NOTED HERE_6: 

		CHANGES TO MOVE FROM ACCEPTABLE TO EXEMPLARY ARE RECOMMENDED  MAY ONLY BE NOTED HERE_7: 

		Acceptable  insightful discussion of possible improvements: candidate did not provide required length of feedback.  Need to elaborate on how you addressed each bulleted item under each competency you've listed. Reference back to the artifacts, evidence, and other supporting information you've already provided up to this point. 

There's a significant amount of L-C Teaching practice, activities, and strategies omitted from this entire FLO, which would make it impossible for you to reference back to it in this section. 

		Check Box33: Off

		Check Box34: Off

		Check Box35: Yes

		Check Box36: Off

		Check Box37: Off

		Check Box38: Off

		Check Box39: Off

		Check Box40: Off

		Check Box41: Off

		Check Box42: Off

		Check Box43: Off

		Check Box44: Off

		Check Box45: Off

		Check Box46: Off

		Check Box47: Yes

		Check Box48: Off

		Check Box49: Off

		Check Box50: Off

		Check Box51: Off

		Check Box52: Off

		Check Box53: Off

		Check Box54: Off

		Check Box55: Yes

		Check Box56: Off

		Check Box57: Off

		Text75: no student artifacts, no indication that students completed the assignment. Need to include STUDENT artifacts. Pre- and post-surveys are certain aspects of "evidence" of learning, but don't count as student artifacts. 

		Text76: candidate does not reflect on outcome of the FLO, panel unsure how FLO affected professional development, missing evidence of completion.  Describe to your readers what they’re looking at, what’s been added, and what you feel is working or not working. What did you learn as an educator (you’re not just recording what students learned, but you should be describing what YOU learned as a way to reflect on your FACULTY LEARNING OUTCOME. 






image9.emf

VALENCIA Portfolio Review Panel Report

Professional I:' I:' I:'

Commitment

SoTL I:‘ IE I:‘

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

Revised 5.3.22
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		Check Box58: Off

		Check Box59: Off

		Check Box60: Off

		Check Box61: Off

		Check Box62: Off

		Check Box63: Yes

		Check Box64: Off

		Check Box65: Off

		Text124: 
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FLO | EFFECTIVE PRESENTATION OF ENTIRE FLO
#1
AONE ACHIEVEMENT LEVEL CRITERIA STATEMENT IN THE SECTION BELOW, IF “INCOMPLETE/NOT YET
ACCEPTABLE”, PROVIDE SPECIFIC FEEDBACK OF
NECESSARY CHANGES FOR CANDIDATE’S WORK TO RECEIVE
AN “ACCEPTABLE” ACHIEVEMENT LEVEL. THE COMMENTS
BELOW MUST CONNECT THE CHANGES TO THE
CORRESPONDING CRITERIA STATEMENT.
Not written clearly or coherently; not presented and . . .
(O] Not Yet Acceptable edited professionya”y yinote remove instructions, follow required
] Acceptable Written clearly and coherently; presented and elements as instructed, candidate was
edited professionally not familiar with their portfolio content,
|:| Exemplary Acceptable + polished presentation please refer to comments mentioned

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

FACULTY LEARNING OUTCOME #2

FLO | ADEQUATE PREPARATION
#2 Faculty Learning Outcome statement
Explanation of what the candidate did to prepare to achieve the FLO (workshops, books, articles, conversations, etc.)
AONE ACHIEVEMENT LEVEL CRITERIA STATEMENT IN THE SECTION BELOW, IF “!INCOMPLETE/NOT YET
ACCEPTABLE”, PROVIDE SPECIFIC FEEDBACK OF NECESSARY
CHANGES FOR CANDIDATE’S WORK TO RECEIVE AN
“ACCEPTABLE” ACHIEVEMENT LEVEL. THE COMMENTS BELOW
MUST CONNECT THE CHANGES TO THE CORRESPONDING
CRITERIA STATEMENT.
@ Incomplete / FLO not stated; preparation to achieve the FLO is . .
Not Yet Acceptable not present, relevant or not clearly described candidate does not syntheS|ze the
FLO stated; preparation to achieve the FLO is information presented
|:| Acceptable present, relevant, clearly described & adequate to
achieve the FLO
|:| Exempla Acceptable + indicates and synthesizes the
plary relevant scholarship/pedagogy

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &

MAY ONLY BE NOTED HERE
FLO | APPROPRIATE METHODS
#2 Methodology(ies) clearly described and appropriate for achieving FLO

Specific teaching methods, student learning activities, and assessment methods described (if applicable); procedures/steps followed to
achieve FLO explained, etc.

AONE ACHIEVEMENT LEVEL CRITERIA STATEMENT IN THE SECTION BELOW, IF “!INCOMPLETE/NOT YET
ACCEPTABLE”, PROVIDE SPECIFIC FEEDBACK OF NECESSARY
CHANGES FOR CANDIDATE’S WORK TO RECEIVE AN
“ACCEPTABLE” ACHIEVEMENT LEVEL. THE COMMENTS BELOW
MUST CONNECT THE CHANGES TO THE CORRESPONDING
CRITERIA STATEMENT.
Methodology(ies) is inappropriate for achieving the
@ t\rl]g??e?tle/i\t(i}cgptable FLO; description unclear; or assessment plan not methods presented are not related to
present or adequate diversity and inclusion. Missing critical
Methodology(ies) is appropriate for achieving the HET
|:| Acceptable FLO; description is clear; and assessment plan is dEflmtlan of DI. Ne_Ed to Weavel the
adequate to gauge the effectiveness of the FLO essential competencies that you're
Acceptable + methodology(ies) follows the rigors of stating will be addressed throughout
|:| Exemplary the discipline and assessment plan is

comprehensive

your FLO2 and this is where to begin

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

Revised 5.3.22






		CHANGES TO MOVE FROM ACCEPTABLE TO EXEMPLARY ARE RECOMMENDED  MAY ONLY BE NOTED HERE_8: 

		CRITERIA STATEMENT_6: candidate does not synthesize the information presented

		CHANGES TO MOVE FROM ACCEPTABLE TO EXEMPLARY ARE RECOMMENDED  MAY ONLY BE NOTED HERE_9: 

		Check Box66: Yes

		Check Box67: Off

		Check Box68: Off

		Check Box69: Yes

		Check Box70: Off

		Check Box71: Off

		Check Box72: Yes

		Check Box73: Off

		Check Box74: Off

		Text77: remove instructions, follow required elements as instructed, candidate was not familiar with their portfolio content, please refer to comments mentioned in previous sections.  •  Need to remove remove instruction information after checking to make sure each section contains what is required in those instructions. 

•  Need to make sure only one copy of the portfolio is included in the file and that one copy is the updated version. 

•  Please reach out to a TLA advisor for assistance with editing content. 

•  Please focus your efforts on one version of your portfolio that is refined and complete (panel members recommend keeping the PDF/MSWord version for the sake of efficiency). 


		Text78: methods presented are not related to diversity and inclusion. Missing critical definitions of DI.  Need to weave the essential competencies that you're stating will be addressed throughout your FLO2 and this is where to begin that work. 

		Text123: 
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FLO | SIGNIFICANT RESULTS
#2 e Evidence (supporting artifacts) sufficient to demonstrate the achievement of the FLO
e Explanation of the evidence (supporting artifacts) demonstrates that the candidate has achieved the FLO
e Student work/feedback, if applicable, documents the achievement of the goals of the FLO (not necessarily relevant to all FLOs)
A0ONE ACHIEVEMENT LEVEL CRITERIA STATEMENT IN THE SECTION BELOW, IF “INCOMPLETE/NOT YET
ACCEPTABLE”, PROVIDE SPECIFIC FEEDBACK OF NECESSARY
CHANGES FOR CANDIDATE’S WORK TO RECEIVE AN
“ACCEPTABLE” ACHIEVEMENT LEVEL. THE COMMENTS BELOW
MUST CONNECT THE CHANGES TO THE CORRESPONDING
CRITERIA STATEMENT.
Incomplete / Evidence (artifacts) is insufficient to demonstrate . . . .
O] | Netve Acceptable FLO or not clearly explained; little or no evidence | NO supporting artifacts, interpretation of
;f s;udent(fee?bacl)(/workf,f if appllczble success is not based on provided
vidence (artifacts) is sufficient to demonstrate . P .
|:| Acceptable FLO and clearly explained: includes student evidence. Mlssmg student artifacts.
feedback/work, if applicable
Acceptable + results insightfully explained; opens
|:| Exemplary additional questions for further exploration, if

applicable

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

GENERAL REFLECTION

FLO
#2 In general, candidate reflects on what was learned while completing the FLO and how this might improve future work (approximately 1/2
page to 1 page for the reflection).
IN THE SECTION BELOW, IF “INCOMPLETE/NOT YET
ACCEPTABLE”, PROVIDE SPECIFIC FEEDBACK OF NECESSARY
ZONE ACHIEVEMENT LEVEL CRITERIA STATEMENT EHANGES a OR;CAND IDATIE'S UL IO [REEIEN= AR
‘ACCEPTABLE” ACHIEVEMENT LEVEL. THE COMMENTS BELOW
MUST CONNECT THE CHANGES TO THE CORRESPONDING
CRITERIA STATEMENT.
Insufficient reflection on what was learned while
I:' Incomplete / : . 5 > )
completing this FLO: little or no discussion of
Not Yet Acceptable R
possible improvements
Competent reflection on what was learned while
@ Acceptable completing this FLO: sufficient discussion of
possible improvements
A le + insightful analysis with clear plans for
I:' Exemplary cceptable sightful analysis with clear plans fo

revision

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

reference the EC of VC educator, how has this FLO improved your teaching practice

FLO | REFLECTIVE CRITIQUE: CRITICAL ANALYSIS OF EACH CHECKED COMPETENCY
#2 e Explanation of how the methods used to demonstrate this Essential Competency in this FLO aided student learning and helped the
candidate to become a better counselor, teacher, or librarian
e Explanation of how the methods used in demonstrating this Essential Competency might be improved.
e References to candidate's general practice outside the portfolio should be omitted
e Approximately 1/2 page to 1 page for each specified Essential Competency
COMPETENCIES CHECK INCOMPLETE/ NOT YET ACCEPTABLE EXEMPLARY IN THE SECTION BELOW, IF
SRR ACCEPTASLE “INCOMPLETE/NOT YET ACCEPTABLE,
IN THIS FLO PROVIDE SPECIFIC FEEDBACK OF
NECESSARY CHANGES FOR CANDIDATE'’S
WORK TO RECEIVE AN “ACCEPTABLE”
ACHIEVEMENT LEVEL. THE COMMENTS
BELOW MUST CONNECT THE CHANGES TO
THE CORRESPONDING CRITERIA
STATEMENT.
Assess only Insufficient critical Competent critical Acceptable +

the checked
competencies

evaluation of methods
and results used to
demonstrate this
Essential Competency
in this FLO: little or no
discussion of possible
improvements

evaluation of methods
and results used to
demonstrate the
selected indicators of
this Essential
Competency in this
FLO; sufficient

insightful There is no linkage
discussion of

D0sSiblo between the FLO and DI
improvements

Revised 5.3.22






		CRITERIA STATEMENT_9: no supporting artifacts, interpretation of success is not based on provided evidence. Missing student artifacts.

		CHANGES TO MOVE FROM ACCEPTABLE TO EXEMPLARY ARE RECOMMENDED  MAY ONLY BE NOTED HERE_10: reference the EC of VC educator, how has this FLO improved your teaching practice

		STATEMENT_2: There is no linkage between the FLO and DI

		Check Box79: Yes

		Check Box80: Off

		Check Box81: Off

		Check Box82: Off

		Check Box83: Yes

		Check Box84: Off

		Text85: 

		Text86: 
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discussion of possible
improvements

Assessment

Inclusion and
Diversity

L-C Teaching
Practice

Lifemap

Outcomes-
based Practice

Professional
Commitment

O g oo E |0

SoTL

L]

I O O O I (=T A O
oo o))

N I I N O R I

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

FLO | EFFECTIVE PRESENTATION OF ENTIRE FLO

#2

ZONE ACHIEVEMENT LEVEL

CRITERIA STATEMENT

IN THE SECTION BELOW, IF “INCOMPLETE/NOT
YET ACCEPTABLE”, PROVIDE SPECIFIC
FEEDBACK OF NECESSARY CHANGES FOR
CANDIDATE’S WORK TO RECEIVE AN
“ACCEPTABLE” ACHIEVEMENT LEVEL. THE
COMMENTS BELOW MUST CONNECT THE
CHANGES TO THE CORRESPONDING CRITERIA
STATEMENT.

@ Not Yet Acceptable

Not written clearly or coherently; not presented and edited
professionally

|:| Acceptable

Written clearly and coherently; presented and edited
professionally

|:| Exemplary

Acceptable + polished presentation

candidate did not
demonstrate a clear
understanding of purpose
and aoal of the FLO. Refer

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

FACULTY LEARNING OUTCOME #3

FLO | ADEQUATE PREPARATION

#3 Faculty Learning Outcome statement
Explanation of what the candidate did to prepare to achieve the FLO (workshops, books, articles, conversations, etc.)

AONE ACHIEVEMENT LEVEL

CRITERIA STATEMENT IN THE SECTION BELOW, IF “INCOMPLETE/NOT YET

ACCEPTABLE”, PROVIDE SPECIFIC FEEDBACK OF NECESSARY
CHANGES FOR CANDIDATE’S WORK TO RECEIVE AN
“ACCEPTABLE” ACHIEVEMENT LEVEL. THE COMMENTS BELOW
MUST CONNECT THE CHANGES TO THE CORRESPONDING
CRITERIA STATEMENT.

@ Incomplete /
Not Yet Acceptable

FLO not stated; preparation to achieve the FLO is
not present, relevant or not clearly described

Revised 5.3.22
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		CHANGES TO MOVE FROM ACCEPTABLE TO EXEMPLARY ARE RECOMMENDED  MAY ONLY BE NOTED HERE_11: 

		FLO not stated preparation to achieve the FLO is not present relevant or not clearly described: 

		Check Box87: Off

		Check Box88: Off

		Check Box89: Off

		Check Box90: Off

		Check Box92: Yes

		Check Box93: Yes

		Check Box94: Off

		Check Box95: Off

		Check Box97: Off

		Check Box98: Off

		Check Box99: Off

		Check Box100: Off

		Check Box102: Off

		Check Box103: Off

		Check Box104: Off

		Check Box105: Off

		Check Box107: Off

		Check Box108: Off

		Check Box109: Off

		Check Box110: Off

		Check Box112: Off

		Check Box113: Off

		Check Box114: Off

		Check Box115: Off

		Check Box117: Off

		Check Box118: Off

		Check Box119: Off

		Check Box120: Off

		Text122: candidate did not demonstrate a clear understanding of purpose and goal of the FLO.  Refer to presentation suggestions for FLO1 and apply to FLO2

		Check Box123: Yes

		Check Box124: Off

		Check Box125: Off

		Check Box126: Yes
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FLO stated; preparation to achieve the FLO is
|:| Acceptable present, relevant, clearly described & adequate to
achieve the FLO
I:‘ Exempla Acceptable + indicates and synthesizes the
plary relevant scholarship/pedagogy

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

FLO | APPROPRIATE METHODS
#3 Methodology(ies) clearly described and appropriate for achieving FLO
Specific teaching methods, student learning activities, and assessment methods described (if applicable); procedures/steps followed to
achieve FLO explained, etc.
A0ONE ACHIEVEMENT LEVEL CRITERIA STATEMENT IN THE SECTION BELOW, IF “INCOMPLETE/NOT YET
ACCEPTABLE”, PROVIDE SPECIFIC FEEDBACK OF NECESSARY
CHANGES FOR CANDIDATE’S WORK TO RECEIVE AN
“ACCEPTABLE” ACHIEVEMENT LEVEL. THE COMMENTS BELOW
MUST CONNECT THE CHANGES TO THE CORRESPONDING
CRITERIA STATEMENT.
Incomplete / Methodolog_y(_ies) is inappropriate for achieving the
|:| Not Yet Acceptable FLO; description unclear; or assessment plan not
present or adequate
Methodology(ies) is appropriate for achieving the
@ Acceptable FLO; description is clear; and assessment plan is
adequate to gauge the effectiveness of the FLO
Acceptable + methodology(ies) follows the rigors of
|:| Exemplary the discipline and assessment plan is
comprehensive

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

Elaborate more on the procedures/steps you followed to achieve your FLO.

FLO | SIGNIFICANT RESULTS
#3 e Evidence (supporting artifacts) sufficient to demonstrate the achievement of the FLO
e Explanation of the evidence (supporting artifacts) demonstrates that the candidate has achieved the FLO
e Student work/feedback, if applicable, documents the achievement of the goals of the FLO (not necessarily relevant to all FLOs)
A0ONE ACHIEVEMENT LEVEL CRITERIA STATEMENT IN THE SECTION BELOW, IF “INCOMPLETE/NOT YET
ACCEPTABLE”, PROVIDE SPECIFIC FEEDBACK OF NECESSARY
CHANGES FOR CANDIDATE’S WORK TO RECEIVE AN
“ACCEPTABLE” ACHIEVEMENT LEVEL. THE COMMENTS BELOW
MUST CONNECT THE CHANGES TO THE CORRESPONDING
CRITERIA STATEMENT.
Incomplete / Evidence (artifacts) is insufficient to demonstrate L .
IE Not Yet Acceptable FLO or not clearly explained; little or no evidence missing student artifacts
of student feedback/work, if applicable
Evidence (artifacts) is sufficient to demonstrate
|:| Acceptable FLO and clearly explained: includes student
feedback/work, if applicable
Acceptable + results insightfully explained; opens
|:| Exemplary additional questions for further exploration, if
applicable

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

FLO | GENERAL REFLECTION
n general, candidate reflects on what was learned while completing the and how this might improve future work (approximately
#3 | | didate reflect hat | d whil leting the FLO and how th ht fut k tely 1/2
page to 1 page for the reflection).
IN THE SECTION BELOW, IF “INCOMPLETE/NOT YET
ACCEPTABLE”, PROVIDE SPECIFIC FEEDBACK OF NECESSARY
ZONE | ACHIEVEMENT LEVEL CRITERIA STATEMENT EHANGES FOR;,CAND’DATE 8 WHOIRNK ) [RECIEE £
‘ACCEPTABLE” ACHIEVEMENT LEVEL. THE COMMENTS BELOW
MUST CONNECT THE CHANGES TO THE CORRESPONDING
CRITERIA STATEMENT.
IE Incomplete / Insuff:c;(lant :ﬁﬂegﬂ(g ?{:IWhat wads_ Iearngd w]tule insufficient feedback. Refer to suggestions for FLO1 and
Not Yet Acceptable compieting this - litle or no discussion o apply those suggestions to FLO3 in your general reflection.
possible improvements

Revised 5.3.22






		10: 

		CRITERIA STATEMENT_13: 

		CRITERIA STATEMENT_15: missing student artifacts

		Insufficient reflection on what was learned while completing this FLO little or no discussion of possible improvements: insufficient feedback. Refer to suggestions for FLO1 and apply those suggestions to FLO3 in your general reflection. 

		Check Box127: Off

		Check Box128: Off

		Check Box129: Off

		Check Box130: Yes

		Check Box131: Off

		Check Box132: Yes

		Check Box133: Off

		Check Box134: Off

		Check Box135: Yes

		Text128: 

		Text129: Elaborate more on the procedures/steps you followed to achieve your FLO. 

		Text130: 
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Competent reflection on what was learned while
|:| Acceptable completing this FLO: sufficient discussion of
possible improvements
|:| Exemplary Acc_e_ptable + insightful analysis with clear plans for
revision
CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE
FLO | REFLECTIVE CRITIQUE: CRITICAL ANALYSIS OF EACH CHECKED COMPETENCY
#3 e Explanation of how the methods used to demonstrate this Essential Competency in this FLO aided student learning and helped the
candidate to become a better counselor, teacher, or librarian
e Explanation of how the methods used in demonstrating this Essential Competency might be improved.
e References to candidate's general practice outside the portfolio should be omitted
e Approximately 1/2 page to 1 page for each specified Essential Competency
COMPETENCIES CHECK INCOMPLETE/ NOT YET ACCEPTABLE EXEMPLARY IN THE SECTION BELOW, IF
SRR ACCEPTABLE “INCOMPLETE/NOT YET ACCEPTABLE”,
IN THIS FLO PROVIDE SPECIFIC FEEDBACK OF
NECESSARY CHANGES FOR CANDIDATE’S
WORK TO RECEIVE AN “ACCEPTABLE”
ACHIEVEMENT LEVEL. THE COMMENTS
BELOW MUST CONNECT THE CHANGES TO
THE CORRESPONDING CRITERIA
STATEMENT.
Assess only Insufficient critical Competent critical Acceptable +
the checked evaluation of methods evaluation of methods insightful
competencies | and results used to and results used to discussion of
demonstrate this demonstrate the possible
Essential Competency selected indicators of improvements
in this FLO: little or no this Essential
discussion of possible Competency in this
improvements FLO; sufficient
discussion of possible
improvements
Assessment D |:| |:| |:|
Inclusion and
Diversity m ] ] ]
L-C Teaching
practice [] [] [] []
Lifemap Apply suggestions for FLO2 ECs to elaborate
@ IE I:‘ I:' more for your ECs for FLO3.
Outcomes- Apply suggestions for FLO2 ECs to elabofate
based Practice
D D D |:| more for your ECs for FLO3.
Professional
Commitment @ @ |:| |:|
o O O O O

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

FLO | EFFECTIVE PRESENTATION OF ENTIRE FLO
#3
HONE ACHIEVEMENT LEVEL CRITERIA STATEMENT

IN THE SECTION BELOW, IF “INCOMPLETE/NOT
YET ACCEPTABLE”, PROVIDE SPECIFIC
FEEDBACK OF NECESSARY CHANGES FOR
CANDIDATE’S WORK TO RECEIVE AN
“ACCEPTABLE” ACHIEVEMENT LEVEL. THE
COMMENTS BELOW MUST CONNECT THE

Revised 5.3.22
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		CHANGES TO MOVE FROM ACCEPTABLE TO EXEMPLARY ARE RECOMMENDED  MAY ONLY BE NOTED HERE_12: 

		Acceptable  insightful discussion of possible improvements_2: 

		Check Box136: Off

		Check Box137: Off

		Check Box138: Off

		Check Box139: Off

		Check Box140: Off

		Check Box141: Off

		Check Box142: Yes

		Check Box143: Off

		Check Box144: Off

		Check Box145: Off

		Check Box146: Off

		Check Box147: Off

		Check Box148: Off

		Check Box149: Off

		Check Box150: Yes

		Check Box151: Yes

		Check Box152: Off

		Check Box153: Off

		Check Box154: Off

		Check Box155: Off

		Check Box156: Off

		Check Box157: Off

		Check Box158: Yes

		Check Box159: Yes

		Check Box160: Off

		Check Box161: Off

		Check Box162: Off

		Check Box163: Off

		Check Box164: Off

		Check Box165: Off

		Text166: 

		Text127: 
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CHANGES TO THE CORRESPONDING CRITERIA
STATEMENT.

@ Not Yet Acceptable

Not written clearly or coherently; not presented and edited
professionally

|:| Acceptable

Written clearly and coherently; presented and edited
professionally

|:| Exemplary

Acceptable + polished presentation

disorganized, missing student
artifacts

CHANGES TO MOVE FROM ACCEPTABLE
TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

ESSENTIAL COMPETENCY DEMONSTRATION FOR ENTIRE PORTFOLIO

CONFIRM THAT EACH OF THE 7 ESSENTIAL COMPETENCIES WAS DEMONSTRATED BY THE CANDIDATE IN
WRITTEN REFLECTION WITHIN THE PORTFOLIO, EITHER INSIDE THE FLOS OR IN A SEPARATE SECTION.

A t

ssessmen |:| Yes @ No
Inclusion and Diversity IE Yes I:' No
Learning-centered Teaching
Practices IE Yes |:| No
LifeMap @ Yes |:| No
Outcomes-based Practice IE Yes |:| No
Professional Commitment @ Yes |:| No
SoTL @ Yes I:' No

Revised 5.3.22






		CHANGES TO MOVE FROM ACCEPTABLE TO EXEMPLARY ARE RECOMMENDED  MAY ONLY BE NOTED HERE_13: 

		Text167: disorganized, missing student artifacts

		Check Box168: Yes

		Check Box169: Off

		Check Box170: Off

		Check Box171: Off

		Check Box1: Yes

		Check Box2: Yes

		Check Box3: Off

		Check Box4: Yes

		Check Box5: Off

		Check Box6: Yes

		Check Box7: Off

		Check Box27: Yes

		Check Box28: Off

		Check Box29: Yes

		Check Box30: Off

		Check Box31: Yes

		Check Box75: Off
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COMPETENCY DEMONSTRATED OUTSIDE THE FLOS (IF APPLICABLE)

ESSENTIAL COMPETENCY DEMONSTRATED OUTSIDE FLOS

e Candidate discusses the preparation and process undertaken to address the specified Essential Competency in the candidate’s

practice.

e Candidate provides evidence (supporting artifacts) sufficient to demonstrate growth in the specified Essential Competency, including
student work if applicable.

e Candidate provides critical evaluation of the methods and the results of this evidence.

o Explanation of how the methods used to demonstrate the Essential Competency aided student learning and/or helped the
candidate to become a better counselor, teacher, or librarian.
o  Explanation of how the methods used in demonstrating this Essential Competency might be improved.

BHONE

ACHIEVEMENT LEVEL

CRITERIA STATEMENT

IN THE SECTION BELOW, IF “INCOMPLETE/NOT
YET ACCEPTABLE”, PROVIDE SPECIFIC
FEEDBACK OF NECESSARY CHANGES FOR
CANDIDATE’S WORK TO RECEIVE AN
“ACCEPTABLE” ACHIEVEMENT LEVEL. THE
COMMENTS BELOW MUST CONNECT THE
CHANGES TO THE CORRESPONDING CRITERIA
STATEMENT.

Incomplete/Not Yet
Acceptable

Insufficient discussion of the preparation and process
undertaken to demonstrate the specified Essential
Competency

Insufficient evidence to document demonstration of the
specified Essential Competency

Insufficient critical evaluation of methods and results
used to demonstrate the Essential Competency

Little or no discussion of possible improvements

[]

Acceptable

Competent discussion of the preparation and process
undertaken to demonstrate the specified Essential
Competency

Sufficient evidence to document demonstration of the
specified Essential Competency

Competent critical evaluation of methods and results
used to demonstrate the Essential Competency
Sufficient discussion of possible improvements

[]

Exemplary

Acceptable + insightful discussion of preparation, process,
evidence, and possible improvements

CHANGES TO MOVE FROM ACCEPTABLE

TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

EFFECTIVE PRESENTATION FOR COMPETENCY DEMONSTRATED
OUTSIDE THE FLOS

AONE ACHIEVEMENT LEVEL CRITERIA STATEMENT IN THE SECTION BELOW, IF “INCOMPLETE/NOT
YET ACCEPTABLE”, PROVIDE SPECIFIC
FEEDBACK OF NECESSARY CHANGES FOR
CANDIDATE’S WORK TO RECEIVE AN
“ACCEPTABLE” ACHIEVEMENT LEVEL. THE
COMMENTS BELOW MUST CONNECT THE
CHANGES TO THE CORRESPONDING CRITERIA
STATEMENT.
|:| Not Yet Acceptable Not wrlt_ten clearly or coherently; not presented and edited
professionally
|:| Written clearly and coherently; presented and edited
Acceptable .
professionally
|:| Exemplary Acceptable + polished presentation

CHANGES TO MOVE FROM ACCEPTABLE

TO EXEMPLARY ARE RECOMMENDED &
MAY ONLY BE NOTED HERE

Revised 5.3.22
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Search Results 31)

oy Title IX Responsible Employee Training (Starts 11/8/2022)
Completed : 11/30/2022 Status: Completed Training Type : Session
PRFC4100: Advanced Practice Workshop (Starts 10/6/2022)
Completed : 10/6/2022 Status : Completed  Training Type : Session
PRFC2231: Write a Better Tenure Portfolio (Starts 4/8/2022)
Completed :4/8/2022 Status: Completed Training Type : Session
SOTL2275: ARP Data Analysis and Presentation (Starts 3/24/2022)
Completed :3/24/2022  Status : Completed  Training Type : Session
PRFC2270 TLA Year-3 Roundtable (Starts 2/4/2022)
Completed : 2/4/2022 Status: Completed Training Type : Session
PRFC2271: Creating an Evidence-based Portfolio Part Il (Starts 10/18/2021)
Completed : 1/26/2022 Status : Completed  Training Type : Session
INDV2151: Inclusion and Diversity (Starts 11/4/2021)
Completed : 11/4/2021 Status : Completed  Training Type : Session
PRFC2263: Creating an Evidence-based Portfolio (Starts 5/10/2021)
Completed : 6/19/2021 Status : Completed  Training Type : Session
INDV2910: Selected Topics (Starts 5/14/2021 1:00 PM)
Completed : 6/11/2021 Status : Completed  Training Type : Session
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Completed : 2/4/2022  Status : Completed
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Target Audience Survey

Survey coworkers on their experiences with target audience statement writing.

* Required

* This form will record your name, please fill your name.

1. On ascale from 1to 5 (1 = poor and 5 = excellent), what is your experience at the beginning
of a course of students' abilities in writing a target audience statement? *

2. If you notice students are lacking in their knowledge of a target audience, please explain.

3. Do you notice students confusing an audience with a target audience? *

O Yes
O No

4. What demographics do you deem important when determining a target audience for a
technology-related project? *

[] Gender
Age range

Geographic location

Income level

Hobbies/Interests

U

D Computer abilities
U

[] other

5. What type of learning activities do you conduct to help students identify target audience

demographics? *

6. Please share any thoughts you have on helping students better understand how to identify a
target audience. *

This content is neither created nor endorsed by Microsoft. The data you submit will be sent to the form owner.

@8 Microsoft Forms
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Target Audience Survey

7 29:03 Active

Responses Average time to complete Status

1. On ascale from 1to 5 (1 = poor and 5 = excellent), what is your experience at the beginning of a (©
course of students' abilities in writing a target audience statement? point)

2.00

Average Rating 2

2. If you notice students are lacking in their knowledge of a target audience, please explain. (0 point)

Latest Responses
6 "They believe that everyone is a target based on the benefit of the product a...

Responses "Students can be confused at the start of the term on how to write for their t...

3. Do you notice students confusing an audience with a target audience? (0 point)

. Yes 5
® No 2
4. What demographics do you deem important when determining a target audience for a 0
technology-related project? point)
7
. Gender 4
. Age range 7 ;
. Geographic location 5 °
. Computer abilities 7 ¢
@ Income level 4 3
. Hobbies/Interests 3 2
. Other 3 L
0
5. What type of learning activities do you conduct to help students identify target audience ©
demographics? point)

Latest Responses

7 "none"

"Lessons on generational purchasing behaviors and persona development"

Responses
"Research of market trends, demographics, and websites like https://www.ad...
6. Please share any thoughts you have on helping students better understand how to identify a (]
target audience. point)

Latest Responses

7 "none"

Responses We don't really cover market research or industry research and how value it...

"Providing examples in class that help clarify the concepts for students. "
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DIG2500 Fundamentals of Interaction Design
Target Audience Worksheet

SCENARIO:
This is Nella. Nella is a 28-year-old systems analyst in Orlando, FL.
She has earned her master’s degree in Computer Science and works
at a Fortune 500 company earning over $100,000 a year. In here
spare time, Nella likes to run in the park with her dog, Bailey. She

4 also does aerobics every morning at 6 am.

Complete the table below to identify the demographics for Nella, a typical customer.

Age Range: Gender:
Location: Occupation:
Salary: Education:
Computer Skills: Interests:

Now, using the space below, write a target audience statement using the information you identified in
the table.
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DIG2500 Fundamentals of Interactive Design

Valencia College
Final Project

Grading Rubric

Criteria Points

Has the walkthrough been completed?
Does the walkthrough adequately and realistically allow 20
the user to navigate to all pages in the design?

Does the design and functionality fit the identified Target
; 20
Audience?

Did the student take measures to make changes to their
original design, per critique/reflection, to improve the 10
aesthetics and usability of their project?

Is the site functional? Does it include proof of following
the plan outlined over the semester (flowchart, 50
storyboards, color scheme, typography, etc.)

Total 100
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Student 1 Submission & Feedback Fall 2021

in

Writer’s Block
Bookstore

Welcome to Writer’s Block
Bookstore

Winter Park _—— Winter Garden

Books  Nonfiction Fiction  Kids Teens & Ya  Subscriptions  Book club Events Lauren’s blog

Interested in joining our Upcoming Events
Book Club? Click here ey
In person book sign in
R S — KAREN WHITE
- NOVEMBER 8 at 6:00PM
Current affairs Self-help

History & biography

Mysiery & Thrilrs
Science fiction LGBTQ+

Sign in About us Help

Final project » HOME Layout ~
10f32 - Updated sbout 1 year ago

Hi {Student},

Thank you for your submission of this final website project. You did very well on designing to your target

audience! You identified your target audience as males and females in the United States, aged 35-45
with above average computer skills. Your color scheme here is appropriate for both males and females.
Your font size is an appropriate size for this age range, and your navigation is placed at the top center,

which is where this group will look for the menu. The size of the navigational buttons is medium-small,
which is still large enough to see, but not too large that it takes away from the viewable area dedicated
to the site.

Anne
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Student 2 Submission & Feedback Fall 2021

P4 wWriter’s Block

Bookstore

Featured Books

Genres:

Featured Sci-fi/Fantasy

VEGETARIAN

HAN KANG

Featured Indie

Featured Kinds/Teens

Featured Staff Picks

Featured Nonfiction

TEASPOON
o EARTH
Leave a comment
on this design!

SEA

I ODEE ELLIOTT
Menu <> Handoff @ Nocomments
L

@ Test this prototype

Hi {Student},

Thank you for your submission of this final website project. Your target audience was identified as both
males and females aged 50-60 years. Your navigation text is a little small for this age range as folks of
this age may begin having a bit of eye trouble. The size you used for your side navigation is appropriate
for this age range. As a matter of fact, your sub-navigation seems to take on more importance than your
main navigation for this site. The page heading text is appropriate for your target audience. The primary
colors of your site are appropriate for your target audience, too.

Anne
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Student 3 Submission & Feedback Fall 2021

B&M TRADING. ™ i

Dominoes and Mahjong Sets

Cart='|  CategoriesV | Brands V | About US |  Account Settings)
New Realeases
196 Batmobile Original Tv Series V922 R/C Helicopter 1922 R/G Helicopter

MddToCart)  Details | AddToCart) Details |  AddToCart]  Details |

Hi {Student},

Thank you for your submission of this final website project. You indicated that your target audience was
female car enthusiasts aged 35-50. The color scheme is neutral and not really geared toward females.
This age range still has relatively good vision, so your navigation text and buttons are a little big for your
audience.

Anne
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Student 4 Submission & Feedback Spring 2020

R,
WRITER S BLOCK
Bl‘OO TORE Featured Books | Bulk Sales| E-Books | Audiobook

-
Sgljg{q |:1iﬂg|:6

QASWAN@:A §

LT )

Indie Next List Kids Next List Reading Group Indie List

Hi {Student},

Thank you for your submission of this final website project. It is not clear who your target audience is
based on your color scheme and font selections. | don’t see rollovers on your navigation to help orient
the user. The font size is really relatively small for young eyes, but the nature of the content is for adults
a little older.

Anne
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Student 5 Submission & Feedback Spring 2020

fre o RE@NM <3
\ bmtradingllc.com
Diecast model cars - Alrplanes - Dominoes and Mahjong sets
(Search )
= =
CSiandn )
Category Newest
Planes y A' Al
Helicopters - E : #
Tanks Plane in box B52- Signed F14 Raptor  Jet Duo
Hot-wheels 520 $50 $12 360
Spaceships s .'E -~ A
Motorbikes . & '
Games AirForce1 3 Motorb|kes Green bike Gallardo
TableTop $450 $30 $35
Aventador Table set Dominoes not pizza  Casino thing
$20 $100 $5 $120
Sale

Hi {Student},

Thank you for your submission of this final website project. Your color scheme doesn’t really have any
rhyme or reason to it. Who is your audience? You want to cater to their demographics with your design

and text. Your sub-menu has more options than your main menu. Is that intentional?

Anne
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Student 6 Submission & Feedback Spring 2020

Hi {Student},

Thank you for your submission of this final website project. Your color scheme should have
complimentary colors and accents. The dark on dark makes it difficult to read, and anyone in your
audience who is color blind will have extreme difficulty. Are the two rectangles on the main page
buttons? If not, you should make them visually different. What do your sub-menus look like? Where is
your text? It is very difficult if not impossible to determine who you were designing this site for. Who is
your audience?

Anne
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down on his book; which is known as the Great Book of Grudges. Vanquisher of Queek Headtaker by
squeezing the life out of the vermin with his very own hands on the battle field for every deed that
was committed against the Dwarven Race. Stab through the heart by Snikch the Deathmaster chief assassin
of Clan Eshin.</span></em></p>

Fhr>

<p>
<img
src="https://myfiles.space/user_files/84231_b7fa9d5a16d592a8/84231_custom_files/img1618804128.jpg"></p>

<h6 style="text-align: center;"><span style="font-size: 16px; color: rgb(226, 80, 65);">Queek
Header</span></h6>

<p style="text-align: justify;"><em><span style="color: rgb(226, 80, 65);">Queek Headtaker former clan
leader of Clan Mors and Ruler of Pillar City. An absolute mind rat for his own experties was killing.
Always looking for strong opponents to decapitate so he could add there adds to his collections heading
on the very back of his armor. After killing Belegar within the deep halls of Pillar city. He was
instructed to invade to last stronghold of the Dwarven race which was Karaz-a-Karak. Little did he know
that it was gonna to be his last fight for his life was taken by the High King Thorgrim
Grudebearer</span></em></p>

<hr>

</body>

</html>

Ln24,Col 1 100%  Unix (LF) UTF-2
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<!DOCTYPE html>

<html>

<body>

<title> Aruba Page </title>

<h2><p align= "center"><p style="font-family:verdana" size="10"> Places I would
like to travel to </h2> </p>

<p style="font-family:verdana"> Starting off, Aruba. </p></font>

<p style="font-family:verdana"> Aruba is a part of the Lesser Antilles islands
which is a group of islands near the cost of Venezuela. </p>

<p style="font-family:verdana"> It is a popular tourist destination for many
reasons from its beautiful beaches on its edges and beautiful culture and
structures closer to its center.</p>

<p style="font-family:verdana"> Although very small compared to many other
tourist destinations, it is full of life and everything you see, you would love.
</p> </font>

<p style="font-family:verdana"> Which is another reason why I would love to
travel there. </p></font>

<img src="C:\Users\Adriana\Desktop\my first site\images\aruba.jpg"></img>
</body>

</html>
<a href="third_page.html'> Next Page </a>
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khtml>

<head>

<title>Mericle D&D</title>

</head>

<body>

<p><img src="images/phina.png" width="200"></img>

<img src="images/tilly.png" width="200"></img>

<img src="images/zelena.png" width="200"></img></p>

<h1>The Mericle D& Character Directory!</h1l>

<p>This site contains profiles on the three main player characters of a D&D
campaign I'm DMing right now.</p>

<p>Click on any of the links below to find out about them!</p>

<ul style="list-style-type:square">

<li><a href="html/phina.htm">Phina</a></1i>

<li><a href="html/tilly.htm">Tilly</a></1i>

<li><a href="html/zelena.htm">Priestess Zelena De Genovia</a></li>
</ul>

</body>

</html>
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khtml>

<head>

<title>Jacob's Hobbies</title>

</head>

<body><img src="images/xpattern2.png"></img>

<h1>Things I enjoy doing :P</h1l>

<p>I enjoy doing these things in my free time:</p>

<ul type="circle">

<li><a href="html/videogames.htm">video Games</a></li>

<li><a href="html/drawing.htm">Drawing</a></1i>

<li><a href="html/cooking.htm">Cooking</a></1i>

</ul>

<p>You can click on each of my hobbies to learn more about them :P</p>
</body>

</html>
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